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ABSTRACT 

Focusing on the 1988-89 academic year, this report 
outlines the procedures, actions, and findings of Germanna Community 
College's (GCC's) Assessment Steering Committee. Separate reports 
explain the methods and outcomes of assessments of the developmental 
studies program, general education curriculum, nursing program, and 
associate of applied science degree program in business management 
technology/management. In addition, findings are presented from 
surveys of prior students, the local community, employers, and 
graduates. The next sections focus on the processes used to assess 
and award credit for prior learning experiences and to assess 
transfer student outcoir^s using data provided by senior institutions. 
Revisions to the institutional effectiveness assessment plan are 
presented next, followed by a report on faculty views of assessment. 
The final sections examine the first-year achievements of GCC's 
Critical Thinking project, and list the members and purpose of the 
college's Assessment Steering Committee. Highlighted findings include 
the follov7ing: (l'» problems in advising, retention, placement 
testing, and cour »s were discovered within the developmental studies 
division; (2) faculty and staff felt that the most important general 
education competencies were reading, writing, speaking, independent 
learning, information-seeking skills, and citizenship; and (3) the 
assessment of the nursing program identified several problems, 
including an unacceptable faculty/student ratio. (JMC) 
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SUMMARY 
OF 

ASSESSMEHT ACTIVITIES 1988/39 

This report outlines the procedures developed and the actions 
taken during the 1988/89 academic year by Germanna Community 
College's Assesament Steering Committee. 

Through the formation of the Assessment Steering Committee^ 
a process was developed to ensure that assessment will be an on- 
going factor for institutional effectiveness at Germanna. Progress 
was made In the following areas: 

!• R»«#dlatlQn Ac— — »»nt 

Sally Nelson was hired in October as Chairperson of the 
Humanities, Social Sciences and Developmental Studies 
Division. She reinstituted the Developmental Studies 
/ Committee to oversee the assessment of Developmental Studies. 

As this Developmental Studies Committee and the new 
Chairperson for Humanities, Social Sciences, and Developmental 
Studies have examined this program, they have discovered 
several problems which will need to be addressed. These 
problems involve advising, retention, and placement testing, 
as well as problems related to the courses themselves, such 
as pre-tests and post-tests and clearer, more specific 
objectives for reading and writing courses. As a result, 
changes in these a^reas have been specified and a complete 
evaluation of Developmental Studies is scheduled for next 
year. 

2. 0#ngral Eduomtion 

The General Education sub-committee of the Curriculum 
Committee developed a process for identifying the objectives 
of general Education for Germanna students. This process 
involved asking the faculty to submit their definitions of 
General Education and faculty and staff were surveyed 
regarding competencies associated with General Education. 

Competencies which were seen as nest important weres reading, 
writing, speaking, being an independent learner, possessing 
information-seeking skills, and recognizing one's rights and 
responsibilities as a citizen. Those competencies ranked as 
least important were: leadership skills, applying scientific 
methods, making logical Inferences, and valuing education. 
All of the identified competencies were assigned to one of the 
following general objectives of General Education: 



1) Communicating 

2) Solving Problems 

3) Clarifying Values 

4) FuncHioning Within Social Institutions 

5) Using Science and Technology 

6) Using The Arts 

A graduate survey was prepared to include these 
objectives. Data from the survey indicate that those 
graduates surveyed believe that their experience at 
Gerinanna has contributed to meeting General Education 
objectives. Additional data will be elicited from the 
faculty in the fall 1989, in a survey of how faculty se 
these objectives being met in their courses. In 
addition, a faculty workshop on teaching critical 
thinking skills is planned for the fall orientation. 

The general education subcommittee recommended the 
formation of an ad-hoc committee on General Education 
to develop a process of measuring the student outcomes 
of General Education at Germanna. 

a. Nursing 

The assessment of the Nursing Program 
identified several problems. For example, the 1:10 
faculty /student rata.o by which the nursing program 
is funded is considered hazardous within the 
clinical setting. Als -.he increase in scientific 
knowledge and techno loc,j.cal changes makes it 
increasingly difficult to provide adequate 
coverage of material within the current time frame 
of the Nursing Program. The director of Germanna 's 
Nursing Program is active in lobbying for the 
resolution of these problems within the community 
college system* 

In addition^ the lack of humanities and 
cultural content in the nursing curriculum was 
addressed by the addition of a course in ethics 
in 1976 and an elective in humanities and social 
sciences in 1988. A course in critical thinking 
was identified as important for nursing students 
and it is recommended that the college develop such 
a course. This is also being considered by the 
General Education sub-committee. 



b. Business 



A major change in the Business Management Tech- 
nology curriculum with the major in Management was 
the addition of a capstone course which focused on 
computer simulation to assess the students' 
knowledge of both the management functions and 
business skills. This course was used as a post- 
test and demonstrated an average increase from 55% 
to 71% correct answers per test. In xhe future, 
when the same students can be administered both the 
pre- and post-tests, such increases will be 
a more valid measurement of knowledge gained 
by \\he students. 

The graduate survey for Business Management 
Technology revealed a high degree of satisfaction 
with the program. However, a deficiency in the 
curriculum was identified regarding the General 
Education objective of "Using the Arts. " 

In addition, the assessment effort identified a 
weakness in the College's ability co track 
students on a program basis. Efforts to establish 
a tracking system on both an individual and program 
level are underway. 

Surv<tvg 

Surveys were developed and administered for prior 
students, graduating students, employers and the 
community. 

Survey returns from prior students ^nd their employers 
were too small to be of any significance. The Assessment 
Steering Committee has recommended that this problem be 
further addressed next year. The establishment of a 
strong alumni organization and contacts with the 
employers of Germanna students may help. 

The community survey identified a need for increased 
publicity and for transfer programs. Overall the 
community perception of Germanna 's services was 
very positive with 74» 1% of those surveyed in agreement 
with the statement that Germanna provides valuable 
services to the community. 

The results of the survey for graduating students in 
Business and Nursing indicated that the respondents had 
a positive experience at Germanna with 97% stating they 
were satisfied or very satisfied with their overall 
experience and 82% responding they would probably or 
definitely a-^-tend again. In addition, th« following 
problem areas to be addressed by the College next year 

' 46 



were identified by the survey: general education 
objective of using the arts, use of faculty evaluations, 
poor equipment and neglect of evening students* 



In addition, the Assessment Steering Committee voted to 
use ETS' non-returning student survey beginning fall 
1989 and the Developmental Studies Committee is 
investigating the uee of ASSET (ACT) for gathering data 
on entering students* 

Prtqr LtirnAng Exp#ri»nottjif 

Policies and procedures for the assessment of prior 
learning experiences vere developed by the Curriculum 
Committee and were recommended to the Dean of 
Instruction to be implemented by the beginning of Fall 
Semester 1989* 

ContinuinQ Education 

The assessment ^of Continuing Education and Community 
Services has been included in the Assessment Plan 
Revision and is scheduled for the academic year 1990-91 • 

Tr^ngftr Studentat 

Transfer information agreements have been established 
vith Virginia Commonwealth University (VCU), James 
Madison University (JMU), Old Dominion University (ODU), 
Mary Washington College (MWC) and Fsrrum College. 
Information has been received from JMU, ODU, VCU and 
Longwood College thus far. Due to the limited amount of 
information provided, no major conclusions can be drawn. 
It is anticipated that once more detailed analysis can 
be made there will be implications for instructional, 
pcudent services and research areas of the college. 

InstAtutlom^ gfffq^^yffnffgg 

The Aoseosment Steering Committee was formed to oversee 
the asaessment process at Germanno. It reviewed the 
assessment plan and made revisions which included 
developing a procedure and timetable for the ga^.hering 
of data and the review of programs and services of the 
college. This process will provide ongoing research and 
evaluation of Germanna's institutional effectiveness. 

In addition, the college adopted a Master Plan which 
identifies the objectives and the individuals 
responsible for reporting on the progress made towards 
the identified objectives. The Master Plan further 
endorses the assessment plan revision by including as 
one of its goals the development of ongoing data 



gathering for the purpose of improving the programs and 
services of the college. 

9» Faculty Survtiv 

The faculty of Gertnanna were surveyed regarding their 
attitudes about asaessment* The results of the survey 
indicated the need for keeping faculty informed about 
the assessment process* A follow up survey was 
recommended for Spring 1'990. 

Five faculty participated in the first year of a two- 
year cooperative project on critical thinking with 
faculty from Blue Ridge and Northern Virginia Community 
College^ These Critical Thinking Scholars developed 
methods for incorporating critical thinking skills 
within their specific disciplines and have planned a 
faculty workshop on critical thinking for the start 
of the fall semester 1989» Five new scholars have 
been selected for the second year of the project. 

The following report has been prepared and approved by 
the Assessment Steering Committee. Any questions or 
suggestions for revision should be directed to Dr. Gayle 
Wolfe^ Assessment Coordinator. 
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1. REMIEDIATIQH 



Sally Nelson vaa hired in October to fill the nev 
position as Chairperson of the Humanities, Social Sciences 
and Developmental Studies Division. Working together with 
the faculty nhe organized the Developmental Studies Committ 
to oversee the assessment of Developmental Studies. The 
following report was submitted by her to the Assessment 
Steering Committee. 



DEVELOPMENTAL STUDIES 
ASSESSMENT REPORT 



Population 

For purposes of this assessment report, tho population 
for the Developmental Studies category will consist of those 
students taking at least one developmental course < those 
courses numbered 01 through 09). However, Germann. does not 
classify these students separately ae, developmental; 
therefore, these same students will be included In other 
populations such as occupational/technical or college 
transfer. 

Goals 

In keeping with the goal of the College to provide each 
student with an opportunity for success. Developmental 
Studies classes allow students to review or to learn math 
and/or English skills necessary for admission to their chosen 
program of study. The major aim, therefore, of Developmental 
Studies is to provide additional instruction for those 
students who do not meet the minimum requirements for college 
level English or Math courses. 

Entry Information 

During the 1988-8S school year, developmental students 
were identified through a series of placement tests required 
of all new students planning to enter one of the associate 
degree or certificate programs. Specifically, these tests, 
plBcement scores, and recommendations are as follows: 

1. Arithmetic Skills Test - minimum 24 out of 35 
required for MTH 03, 141, and NUR 135 - used for 
placement into MTH 01 and 02. 

2. Elementary Algebra Teat - minimum 20 out of 35 
required for MTH 04 - used for placement into 
MTH 03. 

3. Intermediate Algebra Test - minimum 16 out of 30 
required for MTH 115 and 171 - used for placement 
into MTH 04. 

4. Functions and Graphs Test - minimum of 15 out of 30 
required for MTH 173. 



English Written Expression Exam - minimum of 20 out 
of 40 required for ENG 101, 25 for EHG 111 - used 
for placement into ENG 01. 




Nelson - Denny Vocabulary Test - minimum 12.0 grade 
level. 



7. Nelson - Denny Comprehension Tast - minimum J.2. 0 
grade level required for ENS 111 - used for 
placement into ENG 04. 

8. Nelson - Denny Reading Rate Test - minimum 12.0 
grade level - used for placement into ENG 06. 

Developmental Studies Program 

Prior to Fall 1988, Germanna had no organized 
Developmental Studies program although placement teats were 
given, recommendations made, and courses offered in 
developmental writing, rirading, and math. The creation of a 
new Division of Humanitieav Social Sciences, and 
Developmental Studies has begun the process of bringing 
cohesion to the Develcp«iental Studieti program and the 
college's Developmental Studies committee has been meeting 
throughout the year to examine the developmental program and 
to assess its success at Germanna. In addition, the recent 
publication of the Report of the Joint Task Force on 
Remediation has provided guidelines for the implementation of 
such a program. 

As this Developmental Studies Committee and the new 
Chairperson for Humanities, Social Sciences, and 
Developmental Studies have examined this program, they have 
discovered several problems which will need to be addressed. 
These problems involve advising, retention, and placement 
testing, as well as problems related to the courses 
themselves, such as pre-tests and post-tests and clearer, 
more specific ob^Jectives for reading and writing courses. 

Placement Testing and Enrollment 

In order to assess the present state of the program, we 
looked first at the placement testing phase. Unfortunately, 
placement testing has not taken place on a regular basis 
until fairly recently. Only students who were enrolling in 
an English or a math course were required to take a placement 
test and miany of them were able to avoid such tests because 
of a lack of follow-up. Both the establishment of a division 
responsible for Developmental Studies and the increased 
emphasis on assessment have led to e tightening of the 
placement procedures and, consequently, more accurate and 
more? complete records. 
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Our records do show that 557 of the new students who 
enrolled for the first time during Fall 1988 had taken 
placement test8» Of this group of 557^ 

98 (18%) were recommended for ENGLISH 01 (Developmental 
Writing) 

96 (175C) were recommended for ENGLISH 04 (Developmental 
Reading) 

69 (12%) were recommended for MATH 02 (Basic Arithmetic) 
122 (22%) were recommended for MATH 03 (Basic Algebra I) 
72 (13%) were recommended for MATH 04 (BMic Algebra II) 



Although these students were recommended for 
developmental courses, not all of them enrolled in such 
courses during Fall 1988» Therefore, in order to provide 
data for this assessment report, we completed a detailed 
analysis of 253 students who enrolled in developmental 
courses during Fall 198a» Using this group as our sample, we 
found that three different populations were represented: 

A - 77 (30%) had first enrolled prior to Summer 1988 

B - 22 (9%) had first enrolled Summer 1988 

C - 154 (61%) had first enrolled Fall 19a8» 

These students were enrolled in the following 
developmental courses during Fall 88: 



Reading Writing 

ENG 04 ENG 01 

AS 6 

B 6 4 

C 37 39 

49 49 
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TOTAL 



MATH 31 


HATH 02 


MATH 03 


MATH 04 


MATH 


A 28 


2 


30 


9 


69 


B 5 


2 


9 


4 


25 


C 28. 


iZ 


57 


25 


127 


61 


21 


96 


38 


216 


Furthermore, these students 
following nu;.iber of developmental 


were enrolled in 
courses? 




Three 


Two 


One 




A 


1 


2 


74 




B 


2 


3 


17 




C 


13. 


24 


117 






16 


29 


208 





Advising and Retention 

When we re-examined the enrollment figures for these 
same students during the spring semester 1989^ ve found that 
84 <33%) did not return. Thla same analysis produced some 
interesting data about the relationship betveen advising and 
continuing success. For example^ 62% of thos© who did not 
return had no listed advisor. 

A 24 did not return 9 had no advisor 

B 3 did not return 2 had no advisor 

C 57 did not return 41_ had no advisor 

84 <33X) 52 (62%) 
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Of the 16b (66%) vho did return, 123 (74%) continued in 
the same content area, either in another developmental course 
or in a college level course. This data also indicated a 
relationship between advising and continuing success. 



A 50 did return 
B 19 did return 
C 2Z G^i<^ return 
166 (66%) 



36 continued 
18 continued 
69 continued 
123 (74%) 



5 had no advisor 
0 had no advisor 

ZL had no advisor 

26 (21%) 



A 14 did not continue 
B 1 did not continue 

C 28 did not continue 
43 (26%) 



4 had no advisor 
1 had no advisor 
9 had no .advisor 
14 (33%) 



This data hae led Germanna to re-examine its advising 
procedure. Soveral faculty committees are discussing changes 
and the Dean's Council held an all-day retreat on May 30 to 
implement a better advising procedure. We expect that these 
changes will help to improve not only our retention but also 
the success rate of our developmental students. 

Placement Te sting 

The Developmental Studies CocTnittee has also read and 
discussed the recommendations set forth in th» Report of the 
Task Force on Remedial Education. We have noted in 
particular the minimum levels of competence described for 
writing^ reading^ and math. We realize that our present 
placement test for English, th^ English Written Expression 
Exam, does not provide the information needed in order to 
assess the tninimuni level of competence for college-level 
writing. Therefore, the English faculty plans to implement a 
writing sample as part of the placement testing procedure by 
Fall 1990. Before making the writing cample a part of the 
placement tests, however, we plan to measure the 
effectiveness of such writing samples by using them aa pre- 
tests and post-tests in all section of ENG 01, ENG 101, and 
ENG 111 during the fall semester 1989. Currently, the- 
English faculty members are designing and revising the topics 
and criteria for these writing samples. 

The English faculty have also recommended changes in the 
placement scores for writing courses^ Because we are 
concerned about the correlation between reading levels and 
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vriting, we recommended the folloving changes vhich were 
implemented on May 10, 1989» 

For EN6 111 and ENG 101, a score of at least 22 on the 
English Written Expression Exam AND a combined reading 
level (comprehension and vocabulary) of at least 10th 
grade level* 

Rather than the Nelson-Denny Reading Rate, advisors will 
be provided vith a reading level vhich combines 
comprehension and vocabulary scores* This combined 
reading level will be shown as TOTAL* 



In order to measure the reading levels of these 
developmental reading students more precisely, the 
developmental reading faculty plans to use the Nelson-Denny 
as a post-test for ENG 04 beginning during Summer ,1989. 
Furthermore, the Developmental Studies Committee has 
recommended that those with reading placement test scores 
below 6th grade level be referred to other literacy agencies 
because Gertnanna does not at this time have the staff or 
space to serve these pre-remedial students. 

The Math faculty have also met to discuss the placement 
testa and cut-off scores; however, they have not recommended 
any changes at this time. 

Relationship of Reading Scores 

Our analysis of the success rate of the aampi.e of 253 
students revealed a significant correlation betwec>n the 
reading score and the level of success. It also revealed that 
students recoiTiwended for English 04 (Reading Improvement) 
frequently did not enroll in that course and often did not 
succeed in other college level courses. At present, most of 
the degree programs include a policy which states, "Students 
who are not proficient in English and mathematics will 
require developmental studies. * Unfortunately, "English" is 
not clearly defined and many advisors think that such a 
requirement applies only to writing courses. As Germanna 
proceeds vith its assessment program, w*? hope to make policy 
changes vhich will clarify the requirements for developmental 
reading courses and bring them in line vith the 
recommendations of the Task Force on Remediation. 
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SucceBs Ratg 



Although it is difficult to make assumptions from data 
collected over a period of only one year, we found that the 
253 students in our sample had achieved the following 
academic ranking by the end of the spring semester: 



Rating Humber 

None* 12 

♦did not take any credit courses 

President's List 5 

Desn's List 13 

Good Standing 77 

Academic Warning 37 

Academic Probation 15 

Academic Suspension/ 

Dismissal 2 

Did Not Return 92 



Percent 
0.05 

0.02 
0.05 
0.30 
0.15 
0.06 

0.01 
0.36 



253 100 

Next year, ve plan to begin a tracking process vhich 
vill provide more complete data about the success rate of 
these developmental students. In addition to examining the 
overall rating of these students, we will assess the success 
rate in each developmental area - reading, writing, math - 
and use this information to make changes in the Developmental 
Studies program at Germanna. 

We will report these findings in our 198S-90 Assessment 
Report which, according to our revised Assessment Plan <see 
*a. Institutional Effectiveness), will again focus on 
Developmental Studies as one area of assessment. 
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2. mmk SDUCATIOH 

A subcommittee of the Curriculum Committee was assigned 
the task of defining general education objectives and the 
p-ocedures for measuring the outcomes of general education. 
TUe following report was submitted by Jane Ingalls, 
Chairperson for the subcommittee. 



ERIC 



17 

13 



GENERAL EDUCATIOH REPORT 
STUDENT OUTCOME ASSESSMENT 



The General Education Subcommittee of the Curriculum 
Committee, with faculty, staff, and atudent representation, 
began the process of identifying the general education 
experience at Germanr^a Community College in November, 1988. 
Although the concept of general education is embedded in the 
college's mission statement, there ia no specific reference 
to general education . General education courses in the 
humanities and fine arts, social and behavioral sciences, 
natural sciences and mathematics meet VCCS requirements for 
the Associate o£ Arts and Sciences and Appl.led Science degree 
programs. Therefore, like many colleges acroes the country, 
the committee saw its task as the development of a process 
for involving faculty, staff, and students in first defining 
general education at Germanna and identifying those 
objectives that we have for our students. Measurement of our 
effectiveness will then be meaningful. 

The committee approached this task by reviewing general 
education assessment plans at various colleges, universities, 
and community colleges. Faculty were invited to f;ubmit their 
definitions of general education and their objectives for a 
degree-seeking student . A faculty meeting with cross- 
discipline representation was held January, 1989 for further 
faculty development of the college's definition of general 
education and objectives. (Attachment A) With the faculties' 
input, a definition of general education and objectives were 
compiled and submitted to the faculty for further 
consideration. (Attachment B) 



In continued effort to involve more faculty and staff,, a 
survey of the importance of general education competencies to 
all student service personnel and all full-time and part-time 
faculty, was conducted requesting each to rank thirty 
competencies cowaonly associated with general education • 
Forty-two out of one hundred rankings were returned with 
several corapetencieo added to the original list . The 
competencies seen as most important were rr^ading, writing, 
speaking, being an independent learner^ possessing 
information-seeking skills^ and recogniiSing one's rights and 
responsibilities as a citizen • The least important were 
leadership skillo, interpreting quantitative information, 
computer skills, applying scientific methods, making logical 
inferences, and valuing education. (Attachment C> Generally, 
one would interpret the data as suggesting Germanna'o 
purpose, as seen by those responding to the survey^ is to 
facilitate our students becoming workers^ not scholars. Yet, 
in light of the nation-wide concern for students to possess 
critical thinking skills and to interact in today's global 
environment, the committee assigned each competency to one of 
the six general objectives previously submitted to the 
faculty. In March, 1989, a draft of the proposed definition 

,« IS 



for general education with objectives was presented to the 
Curriculum Committee for review. (Attachment D> Following 
adoption of the proposal by faculty and administration, 
measurement of effectiveness will begin. 

Currently, a graduate survey has been prepared which 
includes questions concerning the six general objectives of 
general education. The graduates surveyed were those in the 
Business Management Technology and the Nursing programs. The 
results of the survey indicate that these graduates believe 
that their experience at Germanna has contributed to meeting 
the General Education objectives. 



Very 

Larq® Large Moderate Small Hone 



Communicating 



Total 5(15.2%) 18(54.5%) 9(27.3%) 1(3%) 0 

Business 2(15.4%) 8(51.5%) 3(23.1%) 0 0 

Nursing 3(15.8%) 9(47.4%) 5(31.5%) 1(5.3%) 0 

Solving Problems 

Total 6(18.2%) 18(54.5%) 8(24.2% 1(3%) 0 

Business 4(30.8%) 7(53.8%) 2(15.4%) 0 0 

Nursing 2(10.5%) 11(57.9%) 5(25.3%) 1(5.3%) 0 

Clarifying Values 

Total 5(15.2%) 15(48.5%) 10(30.3%) 2(5%) 3 

Business 2(15,4%) 7(53.8%) 3(23.1%) 1(7.7%) 0 

Nursing 3(15.8%) 9(47.4%) 5(31.5%) i(5.3%) 0 

Functioning Within Social Inatitutio na 

Total 6(18.2%) 13(39.4%) 12(35.4%) 2(6.1%) 0 

Business 2(15.4%) 5(38.5%) 5(38.5%) 1(7.7%) 0 

Nursing 4(21.1%) 8(42.1%) 6(31.5%) 1(5.3%) 0 

Uaing Science and Technology 

Total 7(21.9%) 15(45.9%) 10(31.3%) 0 0 

Business 2(15.7%) 5(41.7%) 5(41.7%) 0 0 

Nursing 5(25.3%) 10(52.5%) 4(31.1%) 0 Q 

Uaing the Arts 

Total 4(12.5%) 9(21.8%) 11(34.4%) 5(15.5%) 3(9.4%) 

Business 1(8.3%) 2(15.7%) 3(25.0%) 4(33.3%) 2(15.7%) 

Nursing 3(15.8%) 7(36.8%) 7(35.8%) 1(5.3%) 1(5.3%) 
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Hovever, as the above table indicates, the Businesa 
graduates showed a significant percent (30%) stating that 
their experience at Germanna had no, or a small, effect in 
contributing to their ability to use the arts (being aware of 
and understanding the various forms of art). This possible 
deficit in the Business Management curriculum is to be 
addressed by the Business Division and Curriculum Committee 
next year. 

While undergoing this process of aasesament, several 
members of the general education subcommittee have also been 
involved in a project sponsored by the State Council of 
Higher Education to enhance students' akilia of critical 
thinking, with the overall objectives of the project and 
assecsment being the improvement of the curriculum and the 
development of better teaching techniques, ongoing energies 
need to be expended to increase faculty awareness and 
enthusiasm for incorporating the general education objectives 
in more courses, especially those for our degree-seeking 
students . A copy of a mid-year report on the critical 
thinking project at Germanna is Attachment E , A faculty 
workshop on teaching critical thinking akills is planned for 
the Fall, 1989 teacher orientation. 



Heasures of effectiveness in general education must grow 
out of the process that Germanna Community College is 
experiencing, A cross discipline dialogue has begun again? 
faculty desire to listen to one another with renewed 
understanding, respect, and support. A new milieu for the 
college is emerging which will bring us to curricula reform 
and teaching opportunities wherein our students receive the 
general education they need to be contributing members of the 
world community. 
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Attttchoent A 

MEMORANDUM 

To: Curriculum Conmxtte. - Dr. Rxchard 6o»«w.xl.r 

As.eaanjent Steering Comnitte. - Dr. e.yirwolfe 

Coli::n"""''°" " - Mr 6xlt3.rt 

President - Dr. Francis Turnago 
Faculty 

Date: January 7, 1989 

Sub..ct. Report Of Faculty Meting on G.n.r.l Educ.txon .t 

S6*:!th'rw:n":y"^:v:n%!:cu?*v':r7 ^'^'^ 

.cucat.on L 6.r..nnr^Ci:in°Tty*cou42':^rr:: '""•'"^ 
impIen.nt.tion of it. «B„.«.^t tr^^pi^^d Q,mer-1 

think.r. *nd ..If-dir.cLS l.trnrr- ind,p.nd.nt 

I»arn from Jinothar «^riou« ?- ^'"'^ t° 

Pl.c. gr».t2r .«phl.il in t f«»«<:hing mothodoXogl-tn, to 
th. .ub'i.ctror:"d^tS :i"nr Tn^'T -latlon.hip of 
student* to particlp*to in ""couragB our 

g.nar.l education at Q^r«2nn^! ^^'^ 

• tandardT^d te.!r«uc^ ^2 ^rr"!** f ^'^^ ^"^'•"'"ct io" of 
-neaeur. genera! .Suc^tio^^K^ «c-d»«ic Profile or CLEP to 
such LcuUy-ItudIni ?nt-r!T 

to -dditxonal teiting waj b^Id^ ^C** auryay.. Oppo.ifcxon 
-...nx.trat.on, cost? r-d^TL^^vI^To^?^!:^ "tS^^i^rt'C^ 
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scores, Attachaent A 

community College do«« not h!v« , H G-'n-nn* 
general oducation. 'LClty expr-Jon"'""'"^"'' Po.ition on 
developing the goal of qeZrl I lau^J ^"^'"'••t m 

^ sens, o* cautxon by somo l^o Tr^^ th«r. is 

ownership or as th« opportunity *or i,'"^?!**" f*="lty 
i.npact curriculum. Through onL 1^1 **culty to grow *nd ^ 
over the next several months fhi L"'"'"'^*""^**" *° di-logu. 
able to develop general educltion oh?T* 

o* implementation. The -dminxa^ratinn ^n" P-""-:— 
College need, to encourage ih^se nnn \ * Gormanna Community 
time and resources for the d2!o? °PP°''t"ni tie, by providing 
ot general education. Asse'^:!"^!" f , °k ^" the 2rea 

.tudents ali.e can iden'^Tthor^^^bSlc'^Jv::?" 
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GENERAL EDUCATION AT GERMANNA COMMUNITY^MLLECE ^ 
DEFINITION AND OBJECTIVES 

"General education la defined as the knowledge and 
Skills that enable an Individual to more succeasfully fulfill 

educational and occupcUonal objectives while enhancing 
the social and cultural aspects of one's life. General 
education Is drawn from th© social, behavioral, and natural 
sciences, mathematics, and the humanities and fine arts and 
include oral and written communication skills as well as 
numerical, computational, and critical thinking abilities. 
Through the general education component, the Individual Is 
given the opportunity to define personal values and 
relate them to the values of other persons and other 
cultures. Consequently, the individual la better prepared to 
function effectively as a citizen in a democratic and 
technological society." 

The following general education objectives are identified: 

PgBffltinlCitlng: The student must be able to send and 
receive information in a variety of modes (written, oral, 
numeric), within a variety of settings (one-to-one, in small 
and large groups), and for a variety of purposes (e.g., to 
inform, to understand, to persuade, to analyze); 

SfflYinft Bro&IftBff.: The student must be able to analyze a 
variety of probliims (e.g., scientific, social, personal), 
select or create solutions to problens, and implement 
solution; 

glarlfYtpg YflliiflA: The student should be able to 
4 M-' , personal values and the personal values of other 
individuals, understand how personal values develop, and 
cnalyze the Iraplicationa of decisions made on the basis of 
personally held values; 

Etin<?t l gn itU Hlitlla SaalAl institutions? The student 
should be able to Identify thos© activities and institutions 
which constitute the social aspects of a culture (e.K.. 
governmental and economic systems, religion, marital and 
raniiial institutions, employment, and civic, volunteer, and 
recreational organizations), understand the impact that 
social institutions have on individuals in a culture, and 
analyze coa^is own as well as others* personal functioning 
within social institutions; ^ 

llaln£ Sgl^J ^ Ml Technology: The student should be 
able to identify those activities and products which 
constitute the scientific/technological aspects of culture 

1*5:; transportation, housing, energy, processed food. 
Clothing, health maintenance, entertainment, and recreation. 
mood-alterin«. national defense, communication, and data 
processing), understand the impact of such activities and 
products on the individuals and the physical environment in a 
culture, and analyze the uses of technological products in a 
culture and one»s personal use of such products; 

li?in£ ihSi Anta: The student should understand the impact 
that irt in its various forms (graphic arts, music, drama, 
literature, dance, sculpture, film, architecture) has on 
individuals in a culture. 
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Attachment C 



TO: fACULTY ATO STTJOtVT SEJIVZCBS 

FXOH: cumicmw COimTTU 

OmML UOCATZOV 8U9C0NNITTBS 
JAV8 ZVOALM* CUXfXAM 

S0UICT: SURVKY OF QMXUXL SOUCATZOM COWITUQZBS AT OCC 

OATS: JAMUAXy 20, 10t9 



QmXAL SDCCATZOV CO WI T IWC IIS 



TlM OCC catalogua Mkra tba foIlcmlxHl •tatwurat ooooarnlng 
gonaral a^hicatloni 

mm factslty and staff of Qar&anaa Cowmity oollaga 
ballav* that ca individatxX steals be girmm a oodtlnulog 
opporttsalty fo-^ paffaooal growtli aa4 AtvalofMot throtsgh 
hlgter •dttcatloa* OarMBsa CoMmlty CQllar* pro^i^ 
o99ort«altlM for laarai&f in a& amflvoMaat tiliioli 
IntagratM atodant davolopMt wltSi aoadoBie teoirla^Sga, 
asparlanca, aad rMfOMlMa oltlsaoalily* 

Llr'"'^^ ^iQW ara cos«atMOloa coMMly aaaoolatad with 
gmt^V9k^ adttoatloG* nith tha fitova atataMit oa tba axpactad 
outcoaaa of gasaral ateoatloa la al»i» plaaaa rask tboaa that 
you faal arc tha oliaraotarlatlo9 for • gradoata of a iSagraa 
proovea at OCC to poaaaaii la orda? to aaat thoM otata4 
outcoaaa: 



xAioc xvonm or zigmTAKoi 
x« visiy 

3. SOMMUS 

tirxtA 

4. »on 

X. ifrltloff affaotliraly 

2* spaahlAg affactliPaly 

3* Raadlag ooayataacy 

4. Silataalag attllle ^ 

8* Doflalaf and aolylag problaM 
• • Dawlo^ faolllty la aaklxs^ valM 

jodtpaaata aad ladapaodant daolalcma 

7. Davalof aa aaaraaaaa of tha arta 

6* Oavalop facility for aoclal 

Intaraotloa 

t. craatltra thinking 

10* Oadorataxxdloo applylag »th 

la dally Ufa 

11* tTndarctandloa tha lataraetloa 

of aaa luwl anvlrooaaat ^^^^ 
(ovar) 
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aXJflRAL UOCATIOH C0WlTKJICIt3 j^j^ 

12, 0«v«lop r»»poMib4llty toward thm 
globftl c&virozuMmt 

13, Pro^«««ion«i •thlc« • 

14. Cooperating with otbcr« 

15. Awmr«n««« of and appraclatlon 
for dlffarant culturaa 

1«. taadarablp alsllla 

17. Racognlalng rl^hta and " 

raapooalbllltlaa as a cltlsan 

1«. Orgaalalnfl tlM affactlvaly 

1»* Davalop hlai^orical parapact^*^ ~~ 

20. Ondarataadlng tha uaaa axui " " ' 

iapact of aclanca 

and tachaology on aociaty 

21. Valuing aducatlon - 

32. Xnowladga and akillm to bacoM ' 

«n Indapandaat laamar 

23. Intarpratlag aod praMotlca 

<a[tt«atitatlva Infonwtloa 

It* !5£f t*^*^ Ptoy»lcal haaltb 

20. Davaiop an undaratttsdlng of tho - 

raiatlonalilp batwaao baalthy 

Blnd/bod7 

2(1. Davalopla^ a paraocal aaoM of honor 

27. Applying eoientifio Mthocte and 

prlnciplaa 

29. Coapatar akilla ~~ 
2«, Making logical infarancaa baaad " 

on aaauaptiona 

30. Information aaaking dkilia * 

Other (or ra-wording of any of tha abova) 



«Tt;j;^JO JAW IWALLa OH RICH OOSWIILLIR W fRIDAT, jj^^ 
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Attachment D 



General Education at Germanna Community College Definition 
and Objectives. Revision 2 

General education is defined as the knowledge and rVills 
that enable an individual more successfully to fulfill 
educational and occupational objectives while enhancing the 
social and cultural aspects of life. General education is drawn 
from social, behavioral, and natural sciences, mathematics and 
the humanities and fine arts. it includes oral and written 
communication skills as well as numerical, computational and 
critical thinking abilities. Through the general education 
component, the individual is given the opportunity to define 
personal values and relate them to the values of other persons 
and other cultures. Consequently, the individual is better 
prepared to function effectively as a participant in the world 
community. 

The following are the general and specific objectives of 
general education at Germanna Community College: 

Communications: The student must be able to read, write, 
speak, listen, and seek needed information effectively. 
Specifically, the student must be able to: 

1) Communicate in written, oral, and numeric code. 

2) Communicate one to one or in small groups or larae 
groups. ^ 

3 Communicate for the purpose of informing, understandinq. 
persuading, and analysis. 

Solving Problems: The student must be able to addrers a 
variety of problems, select or create solutions to problems, and 
implement solutions. Specifically, the student must be able to: 

1) be an independent learner 

2) define the problems to be solved 

3) seek the information needed to solve the problem 

4) think creatively in developing c\ solution 

5) understand and apply math when appropriate 

6) organize time effectively 

7) make logical inferences based on validated information, 
where such is available, and an appropriate assumptions, where 
such IS not 

Clarifying Values: The student should be able to identify 
personal values, understand how personal values develop, and 
comprehend the implications of decisions made on the basis of 
personally held values. Specifically, the student must be able 
to demonstrate an understanding of what it means to: 

1) develop a personal sense of honor 

2) act ethically in one's profession 

3) make independent decisions 

4) develop facility in making value judgments 

5) act responsibly toward the global environment 

6) emphasize the personal and social value of learning 

7) develop an ethic of caring 

o 27 
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develop an understanding of oneself and one's values 



Functioning Within Social Institutions: The student should 
be able to identify those activities and institutions which con- 
stitute the social aspects of cultures, understand the impact 
that social institutions have on individuals in cultures, and 
appreciate one's own as well as others' personal functioning 
withm social institutions. Specifically, the student must be 
able to: 

1) recognize the rights and responsibilities of a citizen 

2) cooperate with others to achieve desired ends 

3) demonstrate an awareness of and appreciation for differ- 
ent cultures and ideas 

4) demonstrate an understanding of the importdnce of skill- 
ful social interaction 

5) recognize the value of interpersonal relationships 

6) demonstrate an awareness of historical perspective 

7) demonstrate an awareness of the qualifications of lead- 



ers 



8) demonstrate basic economic skills (banking, money man- 
agement, real estate, tax compliance) 

9) demonstrate job-seeking skills 

Using Sciences and Technology: The student should be able 
to Identify these activities and products which constitute the 
scientific-technological aspects of cultures and to understand 
the impact of such activities and products on the individuals and 
the physical environment in cultures. Specifically, the students 
must be able to: 

1) underocand the interaction between humans and their 
environment 

2) understand the uses and impact of science and technoloqv 
on society ^ 

3) understand how to maintain one's physical health 

4) apply scientifc methods and principles when appropriate 

5) appreciate the importance of developing computer skills 

6) interpret and present quantitative information 

Using the Arts: The student should understand the impact 
that art m its various forms had on individuals within cultures. 
Specifically, the student must be able to: 

1) develop an awareness of the arts 

2) demonstrate an understanding of the impact of art in at 
least some of its forms (graphic arts, music, drama, literature, 
dance, sculpture, film, and architecture) on individuals 
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Attachraant E 



GERMAMHA COHKUMSTY CO^tECS 
CRITICAL THINKIMG SKILLS AND ASSESSMENT 

At the Fell S««Mt«r In*S«rvlce Faculty Workshop 
MsAtingo, it um the conoenaue o£ The GerBsnne Coaaunity 
Collage faculty that Critical/Reflective Thinking ahould be 
«n attribute which ell graduates ahould poaaeae* Thua both 
the Aaaeaeaent and Curriculua Coaalttaea began to etudy how 
thie could be eccoapliahed. A Sub-Coaeittee of the Curriculua 
Coaaittae cheired by Jane Ingalla, t,tim faculty liaiaon for' 
the Critical Thinking Scholere, was foraed to exeaine the 
objectives of General Cducetion at Garaenne including the 
role of critical thinking. 

Siaultaneoualy e aurvey waa conducted "to deteraine the 
feculty'a wiXlingneaa to Include criticel/ref lective thinking 
ea e desired goel for ell dagree progreaa*** The reaulta were 
poeitive with the aajority of faculty agreeing that critical 
thinking should be included in eelected coureae required for 
an Aaaociate Degree. 

The Subcoaaittee on Generel Education held a nuaber of 
open aaetinge concerning ^he role of critical thinking as a 
«p«cific objective in the general education requireaants et 
Garaenne* The Sub*CoBaittee presented e dreft propoael to the 
Aaaeaeaent Coaeittee, end thie propoael will now be ected 
upon by the Curriculua Coaeittoe.^ The proposal includes 
criticel thinking ea a cosponent of the College's Generel 
Sducction rcquiraaents* It. particularly eddreaaee the role of 
critical thinking in defining personel veluea and relating 
peroonel veluea to those of other peraona and other cultures^' 
The dreft propoael stipuletea that upon coaplation of the 
Generel Education Requireaanta, the student auat be ebie to 
addreaa m variety of probleaa, aelect or create aolutiona to 
prpblaaa end iapleaent aolutione* Specificelly the etudent 
auat. be able to: 



Be en independent leerner. 

Define the preSleaa to be uolved^ 

Seek the infox. ation needed to eolve the problea. 

Think creative y in developing e solution, and 

Kftke logical inferences based on aaauaptiona* 



How these objectives will be essessed has not yet been 
daterained* It ia presently the coneeneue cf the Criticel 
Thinking Scholere thet -the best of slX poseible worlds'* 
would be e specific course or unit in Critical Thinking 
Skills taught to all etudente Cperheps as part of 
Orientetion) with the skills then being reinforced in other 
cleeses with perticular concern being placed on 
trensfsrability of the akilla. All of the Criticel Thinking 
Scholero ere teaching Critical Thinking Ski lie in specific 
coursss in their disciplines which include Science, Sociel 
Science, Business, Hursing snd the Huaanitiee. An anelyais of 
those outcoasA and particulerly the ability to Ma^A^ those 
outcoaes will have e direct bearing on the role Critical 
Thinking will play in the coll«ige's Aaaaaaaant Plan* 
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3* QSSiiEAT?:QWAU-TgaaMICAL mSBhSL ASMIsawSHT 



Two Occupational - Technical areaa w€rr« the focua of 
asaeasment for 198a-89. Thase ar» Hurslng and aualness 
Management* The following report* were ps'apared by Dale 
Featherston (Nursing) and Don Frank (Bueineae>» Since there 
vaa no proceao in place for evaluating these areae, the 
approaches to assessaant taken by Nursing and Business 
respectively, are different. This probies has been addressed 
by the Assessment Steering Coniaittee (see ^8. - Institu- 
tional Effectiveness). 
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SUMMARY OF NURSING PROGRAM ASSESSMENT 



The nureing proaraa haa to be approved and to 
continually meet the minimum accreditation criteria 
established by the Virginia State Board of Nureing. In 
addition, the nureing program has met the criteria for 
excellence established by the National League for Nursing 
Accreditation since 1976 and all students completing the 
Associate Degree Nursing Program must take the National 
Council Licensure Examination for Registered Nurse (R.N.) 
Licenaure. 

The constraints placed upon the nursing program by the 
Virginia State Board of Nursing, Virginia Community College 
Systems, National League for Nursing and employer 
expectations are major factors in curriculum development and 
planning. Also the scientific knowledge explosion and 
advanced technology are having a Hiajor impact on nursing 
curriculum. In addition, the constant changes in the health 
care delivery system resulting in higher acuity of care for 
patients in hospitals has had a profound impact on student 
clinical experiences. 

Problems facing nursing faculty in curriculum 
development are a constant challenge. For example, the 
Virginia State Board of Nursing states that the nursing 
program can have a IrlB faculty student ratio. VCCS funds 
the nursing program on this basis. In reality when students 
are assigned direct patient care in hospitals it is hazardous 
to have more than a 1:5 faculty-student ratio in most areas. 
Also, the scientific knowledge and technological changes, 
resulting in nursing textbooks doubling in size since 1970, 
require more time in teaching theory and technical skills, 
yet the number of credits and the balance of credits in 
general education and nursing have not changed. 

In order to meet the regional demand for Registered 
Nuraea the nursing program has implemented a LPK/RH advanced 
standing curriculum on the Blue Ridge Community College and 
at Germanna. This has increased our graduates from an 
average of twenty (20) students a year to an average of sixty 
(60) since 1985. Also, the college has a contract with the 
Spotsylvania Vocational Technical Center Practical Nursing 
Program to teach our first year nursing courses with en 
additional practicum to qualify the Practical Nursing 
students to take the National Council Licensing Examination 
for Practical Nurses to become Licensed Practical Nurses. To 
offset the additional faculty cost one area hospital has 
funded two full-time faculty positions and two other 
hospitals have contributed salaries for part-time faculty. 

Overall the nursing program has been successful. The 
program has an overall 75% retention rate of the regular ADN 
students and 94% retention rate for advanced LPN to RN 
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students. Also^ the program has maintained an above average 
pass rate on the Hationai Council Licensure Examinations for 
RH's. In July, 1986, the program had 100X passing, in 1987, 
95X, and in 1988, 84%, which vas 2X higher than the national 
mean« 

The nursing faculty is avare of a laclt of humanities and 
cultural content in the nursing curriculum. In order to 
partially conipencate for this lack, s course in ethics (PHI 
225) was added as a requirement in 1976. The GCC nursing 
program is the only state nursing prograw requiring ethics. 
The cultural content has been addressed and integrated into 
the nursing courses as it relates to health. A broader 
understanding of cultural diversity is needed. Because of 
the diversity of students' backprounds, an elective course in 
humanities or social sciences vas added to the nursing 
curriculum in 1988. It is hoped that a course in critical 
thinking will be offered by the college which will benefit 
the studc^nts in making responsible independent decisions for 
continuing personal and professional growth after graduation. 

To fulfill the recommendations resulting frow 
accreditation and assessment, changes need to be made at the 
systems level as well as at the instructional level. 
Adequate time and resources are necessary. Under the current 
conditions it is not feasible to expect the nursing program 
to increase its quality and/or productivity without 
additional time and resources. 

In July, 1988, the National Council Licensure 
Examination CNCLEX) to qualify for Registered Hurse reported 
a marked drop nationally in the number of students passing 
the examination. The National Council of State Boards of 
Nursing have reported that their conclusion ia that the 
students were of poorer academic caliber. They also stated 
the examinations had been revised not only in the number of 
questions needed to pass but also was revised to reflect 
current B.N. nursing practice. The implications are that 
nursing educators and nursing education have failed to 
prepare the students to meet the standards. 

Although Gerraanna (GCC) nursing students had an 84X pass 
rate on July, 1988, NCLEX, which was above the 83% national 
and 82% state means, their performance was considered a major 
drop from that July, 1986, 100% pass rate and July, 1987, 
95% pass rate. This has caused major concern to the nursing 
faculty and has stimulated reassessment of the nursing 
curriculum. 

The following nursing program assessment is based on the 
National League for Nursing Accreditation model of 
documentation using the Commission on the Future curriculum 
recommendations. Evidence of documentation will be submitted 
upon your request* 
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Germanna Community College Nursing Program Assessment 
Based on the Commission on the Future of Community 
Colleges Curriculum Recommendations Using th© 
National League for Nursing Accreditation 
Process as a Hodel 



The reading^ vriting^ and computational ability for 
first-time community college students should be 
carefully addressed vhen they enroll. 



The nursing program requires the Nelson-Denny, 
writing sample and math placement test on all 
students applying to the nursing program. Students 
vho do not make acceptable scores are advised to 
take developmental courses to correct their 
deficiencies and to reapply to the nursing program. 

Documentation : 

1989-90 College Catalog, p. 61. 

All community college students should become 
proficient in written and oral use of English. 
Good oral and written communications should be 
taught in every class. 

All nursing students are required to take one 
English writing course and have the option of 
taking a second semester writing course or a speech 
course. They are encouraged to take the speech 
course unless there is evidence they need the 
second writing course. 

All nursing students have a unit on Recording and 
Reporting in their first semester nursing course 
which continues throughout the nursing sequence. 

Nursing studentiS are also required to do written 
case studies each semester and to give oral 
presentations in nursing seminars. All students 
are evaluated on oral and written cowmunication in 
their clinical assignments each semester. 

Documentation i 

1989-90 College Catalog, p. 61. 
NUR 105 Course Outline, p. 18. 
Profile Evaluation, p. 23. 
Seminar Evaluation, p. 26. 
Clinical Evaluation Tool, p. 28. 
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Adult literacy programs should be provided as a 
part of the public aervice mandate of the community 
college and defined by statute at the state level* 
(See #1), 

All associate degree students should complete a 
core curriculum that provides a historical 
perspective, an understanding of our social 
institutions, knowledge of science and technology, 
an appreciation of the visual and performing arts, 
and an international perspective that includes non- 
vestern culture. The core should be integrated 
into technical and career programs and be made 
tivailable to students enrolled in non-degree or 
part-time programs* 

Nursing students are limited to only one elective 
course in Humanities or Social Sciences. In 
advising students, faculty assess the student's 
general background and suggest electivea that would 
be more beneficial to the student i.e> Hi^^tory, 
Western Civilization, Music, etc. Nursing students 
are required to study nursing history within a 
cultural perspective and to study the socio- 
economic and political aspects of the health care 
delivery system in the United States and to compare 
the U. S. health delivery system with other national 
systems. 

Nursing students study cultural aspects of health 
care specifically as it relates to attitudes toward 
nutritional and spiritual needs of clients. Also, 
there are usually students in class (Asian and 
Hispanics) who contribute to the students 
understanding of other cultures. In every semester 
students have the opportunity of caring for clients 
of different cultures in tutjir clinical 
assignments. Faculty take advantage of having all 
the students eh^re in post*conferences and/or 
seminars when the students are assigned culturally 
diverse clients. Science and technology courses 
are the major course load in the nursing program. 

The knowledge "explosion* and rapid technological 
advances are the basis for emphasis in science and 
technology courses. 
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Documentation : 



1989-90 College Catalog, pp. 61-6S 
Course Outlines 

NUR 199, p. 33* 

NUR 220, p. 36. 

Schools and community colleges should join 2 ♦ 2 or 
2+1 arrangements in which technical studies 
programs begun in high school are completed in a 
community college. 

In 1986 the college 8ign«?d a contract with 
Spotsylvania Vocational Technical Center to teach 
the clinical phase of the practical nursing program 
taken by high school seniors. These courses 
consist of the first year nursing courses of the 
ADN program plus a practicum to qualify the 
students to take the Practical Nurse Licensure 
Examination to be a Licensed Practical Nurse 
(LPN). Should the LPN meet the pre-requisites for 
the ADN program and have taken the required 
academic courses, they are eligible to enter the 
second-year ADN courses to qualify for registered 
nurse licensure with no additional nursing course 
requirements. This program received an Excellence 
in Education award in 1987 from Virginia 
Polytechnic Institute and State University. 

Documentation : 

Spotsylvania Vocational Center Contract, p. 47. 



6. Experimental "inverted degree* models in which two- 
year specialized programs in a community college be 
followed by general education sequence offered by a 
four-year institution should be available in every 
state. 

The nursing program has been exploring the ADN to 
BSN track since 1973. In 1985, GCC signed a 
contract with the University of Virginia's nursing 
program for acceptance of all courses in the GCC 
nursing curriculum. Although all courses were accepted^ 
there were additional courses that the GCC nursing 
students had to challenge to enter fourth-year nursing 
courses. 

Most of the nursing content in UVA's fourth year was a 
repeat of GCC nursing courses. This agreement was an 
improvement over the previous policy where all UVA 
nursing cour.^es had to be challenged. Last year UVA 
revised its nursing transfer policy and required only 
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three standard challenge examinations. This is an 
improvement but still does not offer academic justice to 
the ADM students. Currently, discussions are planned 
vith other four-year colleges to explore the possibility 
of a BSN being offered in our area vith academic justice 
to our nursing students. 

Documentation: University of Virginia Contract, p. 49. 

The AoBociat© in Applied Science degree must 
provide communication, computational and problem- 
solving competencies as well as technical 
educational skills. 

The nursing program provides learning experiences 
to develop competencies in the follot/ing areas. 

A. Communication is an on-going process throughout 
the program (see #2). Specific content areas 
are : 



a. Written and nral reports for all clinical 
assignments. 

b. Case studies (profiles) required for all 
clinical nursing courses. 

c. Pre and post conferences for all clinical 
assignments. 

d. Seminars - oral and written presentations 
for all nursing courses. 

e. Client and health team communication <NUR 
105). 

f. Interviewing skills (NUR 105). 

g. Process recordings (client and nurse 
interaction assessment) NUR 213. 

h. Job application and resignation (NUR 220). 

i. Documentation of observational experiences 
for all clinical nursing assignments. 

j» Diaries (Journals) NUR 213. 

k. All students are required to have basic 
computer literacy 
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Documentation : 



Clinical Evaluation Tool^ p. 28. 
Course Outlines 

NUR 105, p* le. 

NUR 213, p* 52. 

NUR 220, p. 36. 

B. Computational competencies are required 
throughout the nur«ing prograrft. 

a. Health Science Math is a pre-requiaite for 
the nursing program. 

b. Dosage and Solutions probleme are included 
in every semester and final exams. 

c. All students must pass the Drugs and Solutions 
test each semester to continue in the nursing 
program. 

d. Also in the last semester all students are 
required to balance a personal budget based on 
their beginning salary as an R.N. 

Documentation ! 

1989-90 College Catalog, p. 61-63 
Course Outlines 

NUR 105, p. 18. 

NUR 220, p. 36. 



C. Problem-solving competencies are essential 

components throughout the nursing progrram. The 
Nursing Process; Assessment, Plan, 
iTuplementation and Evaluation is a major 
portion of the first semester of nursing. 

Theory and laboratory assignments, are based on 
the nursing process. Daily clinical assignments and 
semester case studies utilize the nursing process. 
All clinical evaluations are based on utilization 
of the nursing process. Also, the students are 
required to tak^? an ethics course, PHI 225, to 
enable them to deal vith ethical decision- 
making and problem-solving. 

Documentation : 

Nursing Process, p. 60. (NUR 105 > 
Clinical Evaluation Tool, p. 28. 
PHI 225 Course Outline, p. 96. 




D* Technical education skills. 

Theory precedes skills demonstration and 
practice throughout the nursing program* A 
Master Checklist of Skills is maintained on 
each student. 



Documentation : 

Master Check List of bkills, p. 79* 

Community colleges must develop up-to-date programs 
that integrate the core curriculum and technical 
education. 

The nursing program has an annual curriculum review 
to up-date the nursing program. The review also 
Includes evaluation of all of the core curriculum. 

During the quarter to semester conversion in 1987- 
88, major revisions were made in both the core and 
nursing curriculum. The nursing curriculum design 
integrates all of the core courses into the nursing 
courses. The sequence of both cor© and nursing 
courses is also a major part of the curriculum 
review. 

Up-dating includes input from nursing and core 
faculty, nursing students, the nursing lay advisory 
committee and the clinical staff of cooperating 
health agencies. 

Documentation t 

Curriculum Review Guidelines, p. 85. 

rlinu ces, p. 86. 

Conceptual Framework, p. 87. 

Every community college should work with local and 
regional employers to develop a program of 
recurrent education to keep the work forc# up-to- 
date and well educated. 

The nursing program collaborates with regional 

health care facilities in designing and 

implementing courses for current health care 

employees. Some of the courses the college has 

offered are: Geriatric Nursing Aid Certification, 

Medical Terminology, Nursing Process, and Health 

History and Physical Assessment. Working 

with the health facilities staff development personnel, 

courses being offered on an in-service 

basis may be taken for college credit if they meet 
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the nurtsing programs criteria. Also, if an 
employee needs a specific course offered by the 
nursing program they may enroll as a special 
student. GCC also collaborated with 91ue Ridge 
Community College in extending an innovative 
nursing program to the BRCC region. This program 
was designed for Licensed Practical Nurses (LPN's) 

to become eligible for Registered Nurse (R.N.) 
licensure by having advanced placement in the GCC 
ADN nursing program. This program received an 
Excellence? in Educjation Award from Virginia 
Polytechnic Institute and State University. 

Documentation : 



1989-90 College Catalog;, p. 61-63. 
Course Outlines 

NUR 27, p. 92. 

NUR 225, p. 74. 
Contracts for Credit Courses, p. 95. 

10. All community college students should be introduced 
to the vision of life-long learning. 

The nursing program emphasises the need for life- 
long learning throughout the program. During the 
last semester all students participate in career 
planning and continuing education as essential to 
keeping current in the field of nursing. 

Documentation i 
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NUR 220 Course Outline, p, 36. 

11. Adult and continuing education programs should 

provide enrichment for citizens throughout their 
lives. These programs should draw upon 
intellectual and cultural resources of the college; 
reflect both community needs and educational 
traditions of the institution; and be coordinated 
with schools, churches, and other groups to 
avoid unnecessary duplication. Adult education 
should emphasize civic literacy for adults by 
focusing on government, public policy and 
contemporary issues. 

The degree of the nursing program's compliance to 
this recommendation is embedded in previous 
curriculum recommendations and the college's 
mission as a whole. The nursing program does have 
a unit on public policy and its impact on nursing 
and the health care delivery system and the course 
In ethics focuses on contempoi^ary social issues. 
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Also the nursing program ia continuing to aeek 
means of advanced nursing education in the region 
which is an socio-economic-political process. 

Documentation ; 



Course Outlines 

NUR 199, p. 33. 

NUR 220, p. 36. 

PHI 225, p. 74. 
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ASSESSHENT OP AAS DEGREE IK 
BUSINESS MAHAGEMENT TECHHOLOGY/MAHAGEHEHT MAJOR 



This past academic year, the College conducted an assessment of 
tha AAS Degrees in Business Management Technology (BHT) /Management 
Major. This report of the College's findings and the data 
contained herein, will provide a basis for curriculum changes 
designed to improve the overall program. 



IHDEX OF REPORT 
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section On«s Summery 



During the academic year, the business division devoted 
much effort to the development of an assessment plan for the AAS 
degree in BMT/Management Major. Considerable time was spent in 
collecting data to support the assessment effort* With the 
writing of this report, the business division is now in a 
position to improve and strengthen the program based upon the 
data collected. Assessment of the BWT program will become an on 
going process. 

Feedback pertaining to the pre test administered in BUS 100, 
••Introduction to Business", and the post test administered in the 
capstone course BUS 155 "Applied Management Principles", as 
veil as the capstone course itself, all provide excellent data 
for use in making program changes as well as assessing student 
learning. Of the 22 students completing the capstone course, 
<BUS 155, "Applied Management Principles'* ) , assessment efforts 
focused on comparing final grades received in BUS 155 with post 
test scores and students' GPA. For 18 of the 22 students 
assessed, there was a high degree of correlation between all 
three indicators of value added learning. One student failed the 
capstone course, two students received "C's", but there was no 
correlation with the other two indicators and one student was 
given an incomplete. The data indicates that 82% of the students 
assessed meet course/program goals that can be documented by 
using three different indicators of value added learning. Based 
upon the information obtained regarding the BMT program, it 
appears that future assessment efforts will pay great dividends. 
The business faculty looks forward to improving its asseser.'.ent 
plan and being able to provide future students with a quality 
curriculum supported by excellent instruction. 
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S«otlon Twos Prograa Go«lfl 



At a Lay Advisory Committee meeting held April 5, 1989^ 
program goals for the AAS Degre© in Business Management 
Technology/Management Major were identified. These goals vill 
form the foundation upon vhich future curriculum changes ti'ill 
rest and provide a basis for the conduct of external post- 
graduate evaluation. Program goals are set forth belov. 

Upon completion of the AAS Degree in Business Management 
Technology/Management Major the student vill be able to: 

Write grammatically correct^ well constructed 
memos^ letters and reports. 

Express ideas verbally with clarity and 
conciseness. 

Reason logically, creatively, and hav« sound 
deciaion-making akilla. 

Exercise interpersonal skills while 
maintaining positive and effective human 
relations. 



Us© computers and be familiar with menu- 
driven software programs for word processing, 
data base management, anct spreadsheet 
manipulation. 



Interpret financial statements and analyze 
data. 



Apply the principles of management to basic 
business functions within an established 
organization* 



40 



ERLC 



:3 



Ssotion Threat Popuietion 



As of April 1, 1989 there were 112 students enrolled in the 
AAS Degree in BMT/Management Major. This population is defined 
as students who have accumulated at least 15 semester hours and 
have declared their desire to pursue an AAS Degree in BMT, 
Listed below are statistical data descriptive of the BMT 
population. 



Ag* Distribution t 



Ages 

19-22 

23-30 

31 & Above 



Number of Students 
45 
21 
4S 
112 



Percentage 
40'/. 
197. 
41 y. 
1007. 



Hale/F«iRal»i 



Number of Students 
Hale 44 
Female 68 

112 



Percentage 
397. 
61% 
100% 



Dsy/Nightt 



Number of Students Percentage 

Day 40 35'/. 

Night 72. 65% 

112 100% 

Scnsstsr Hours Coaplstsdt 

Mumber of Students Percentage 

15-30 Sem. Hr. 48 43% 

31-45 Sem. Hr 34 ' 30% 

46-67 Sen. Hr. 30 27% 

112 100% 



Grmdo Point Avsreg* (OPA> 



Humber of Students Percentage 

Below 2. 0 6 5, 2'/. 

2.0 to 2.4 11 9.*a%* 

2.5 to 2.9 22 19.6% 

3.0 to 3.4 33 29.6% 

3. 5 to 4.0 40 35. 7% 

li2 100% 
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Any student identified as a BMT/Management Major vho^ after 
completing 15 semester houra^ fails to register for classes for 
two consecutive semesters vill be categorized as a non- 
completer. 

Data to track non-completers vas initially developed and 
recorded on April 1, 19e9. This information vill form the 
database for tracking future students and identifying future non- 
completers* As of this report^ no data is currently available to 
establish the number of non-completers. 
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Seotiow Fourt Asaaasnent o£ Prior Kno^isdge (Pra/Peat Taating) 

Commencing in ths fall semestQr 1988, all Germanna students 
enrolled in BUS 100, "Introduction to Business", were assumed to 
be prospective candidates for the AAS Degree in BMT, and were 
administered a pre-test of general business terms and concepts. 
Individual test results are made a part of a student's permanent 
record, and prior to graduation, those who become BMT candidates 
will be administered the same test as a post-test. Pre/post test 
results for each student will be compared and analyzed. 

The pre-test was administered this academic year to a total 
of 85 students. Qf the 65 tested, the average score was 41 
correct anewers out of 75, for an average score of 55%. In the 
spring semester, 22 stude. cs enrolled in BUS .155, "Applied 
Management Principles", a new capstone course designed to be 
taken by ail BMT students planning to graduate. Of the 22 
students tested, the average score was 53 correct answers out of 
75 questions, for an average score of 71%. Although the 
pre/poet test is new and those students graduating were never 
administered the pre-test, an average increase of 12 correct 
answers on post test scores compared to pre test scores was 
recorded. This increase is indicative of an assumed improvement 
of student performance as it pertains to the recognition of both 
basic business terms and management concepts. 
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Section Fives Aaasscsasnt o£ Volu« Added Xnovlsdge 



A major chang® to Germanna's AAS Degree in BMT/Management 
Major has been adding a required capptone course to the 
curriculum, BUS 155, • Applied Management Principles" • As 
mentioned earlier, a total of 22 students completed this nev 
course. The course focuses upon a computer simulation designed 
to assess students' knowledge of both the management functions 
and business skills required to operate an ongoing and expanding 
corporation. In addition to the computer simulation, students 
are provided extensive hands-on experience using time tested 
models and applications for a myriad of management functions and 
business skills. Both instructor and student feedback pertaining 
to this nev course has been positive in all respects. Listed 
below are data descriptive of those students completing the 
capstone course and other indicators of value added learning; 
such as post-test scores and overall GPA. These students were 
not administered the pre-test. 

For the 22 students completing the capstone course, there is 
a high degree of correlation between post test scores to BUS 155 
grades, and CPA's. See groups 1 through 3 below: 

Group 1: Students receiving an "A* in BUS 155 



Grade in 155 Post Test Score gPA 

A 59 3. 5 

A 59 3.7 

A 58 3.7 

A 58 3. 2 

A 58 3. 7 

A 53 4. 0 

A 51 3.7 



As is evidi^nt from the foregoing, all students receiving an 
A in BUS 155 scored between 51 and 59 on the post test and 
possess a GPA between 3.2 and 4*0. The data shows a strong 
correlation between the three separate indicators, and tends to 
validate both the post test and BUS 155 as being reliable 
measurement® of a student's knowledge and understanding of 
management principle© and business applications. 
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Group 2: S-^ucienta receiving a "B" in BUS 155 



Grade in 155 



Post Teat Score 



CPA 
3. 3 
3.2 
2.2 
2.9 
3. 0 
3.6 
2.9 
2.2 
2. 1 
3.2 



B 
B 
B 
B 
B 
B 
B 
B 
B 
B 



53 
52 
52 
52 
50 
50 
46 
46 
43 
37 



Again there is a ctrong correlation betveen the results of 
the three measurement Instruments. Seven out of ten students 
receiving a B in 155 had CPA's of 2.9 to 3.3 and six of these 
seven scored between 50 and 53 on the post test. 



Group 3: Students receiving a "C" in BUS 155 
Grade in 155 Post Test Score GPA 



No correlation exists for this group. 



Note: One F and one I ver© also given as grades for BUS 155. 



C 
C 
C 



53 
49 
35 



3. 3 
1.6 
2.2 
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Section Slxi Post Graduats/Emtiicysr Survey 



For this initial assesement of the AAS De^gree in 
BMT/Management Major^ the College surveyed three separate 
populations. Populations one and two included all current 
employers of graduates for years 1984 - 1988. Due to the 
relatively small number of graduates for each year, the College 
surveyed 100y. of both groups. A total of 85 questionnaires were 
mailed on March 15, 1939 to all graduates subsequent to 1984 and 
the packet included a cover letter requesting the graduates to 
complete the enclosed questionnaire and have their immediate 
supervisor complete the other questionnaire. Both surveys were 
accompanied by self -addressed, stamped envelopes. Initial 
returns were very poor from graduates as well as employers. On 
April 15, 1989, a telephone follow-up was initiated to improve 
the response rate. As of this report a total of 8 graduates and 
6 employer surveys have been returned. Of the surveys returned^ 
overall responses are favorable and do not identify any sex-'ious 
problems or trends. However, due to the low return rate, it is 
felt that the responses provide insufficient data upon which to 
base valid judgments. In the future, annual post graduate 
surveys are planned which should result in higher return rates. 

In addition to surveying past graduates and employers, the 
College also surveyed all BMT graduates for this academic year. 
Again 100X of the 1989 graduates were surveyed, and the return 
rate on this survey was 76%. Addressed in another section of the 
assessment report is an analysis of the overall survey. As this 
survey relates to BMT graduates, the results were most gratifying 
to the business faculty and to the College. Summarized below are 
some of the highlights of the survey as it relates to BMT 
graduates. 

Ptrt 1 1 — Overall Feeling Abo ut gerwanna 

Question: In general, how satisfied are you with your overall 
experience at Germanna Community College? 



No> of Responses Percentage 

1. Very satisfied 8 61.5 

2. Satisfied 5 38. 5 

3. Dissatisfied * 0 0 

4. Very Dissatisfied 0 q 
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Question: Would you recommend Germanna Community College to a 
friend? 



Nq> of Reaponeeg Percenta ge 

1. Yes, without 
reservation 9 

2, Yes, vith reservation 4 



69. 2 
30. 8 



3* No, probably not 0 0 

4* Ho, under no circumstances 0 0 

Question: If you were to start over again as a freshman, vould 
you attend Germanna Community College? 

No> of Responseg Percentage 

!• Definitely yes 10 76.9 

2. Probably yes 2 15,4 

3. Probably not 1 7,7 

4. Definitely not 0 0 



During this academic year the College identified six overall 
objectives that vill dictate the nature of the College's general 
education philosophy. Although the curriculura that this year's 
89 graduates completed, vaa not developed vith these six 
objectives in mind, it is very interesting to not© the degree to 
which the 89 graduates believe their educational experience at 
Germanna contributed to their meeting these six objectives. 
Listed belov are these six objectives and the 89 graduates' 
responses to survey questions dealing with general education. 

Question: In retrospect, to what extent do you think your 

educational experiences at GCC contributed to meeting 
the following objectives of general education? 



Number of Responses 



Ob.lectiv© 


Very 




Mod- 










Larae 


erate 


Small 


None 


Ccmmunlcatlon 


2 


a 


3 


i 


0 


Solving Problema 


4 


7 


2 


1 


0 


Clarifying Values 


2 


7 


3 


1 


0 


Functioning in 










Society 


2 


5 


5 


1 


0 


Using Sciences and 










Technology 


2 


S 


5 


0 


0 


Using the Arts 


1 


2 


3 


4 


2 
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to correct this deficiency ^° curriculum in order 
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?Tt nil Proar«« of Study 



The s«t of quest iona below address BMT graduates' responses 
concerning areas directly related to the BMT program. 
Question: Thinking about your prograns of study, please circle 
the response that best reflects your degree of 
satisfaction with each item. 



Questions 

Advice my faculty 
advisor gave me. 

Quality of career 
advising. 

Quality of courses 
preparing me for 
employment. 

Fairness of grading 
in courses. 

Quality of 
instruction in 
required courses. 

Quality of 
instruction in 
elective courses. 

Organization of 
curriculum. 

Quality of student. 

Professional 
competence of 
faculty. 

Faculty concern for 
my intellectual 
development. 

Overall auality of 
program. 



Responses 

Very sat- Sat- 
isfied iafied 

10 3 



1 

2 



8 



11 

12 
9 



7 
7 



Dissat- 
isfied 

0 



0 



0 

0 

0 

2 

0 

0 
0 



Very Dis- 
satisfied. 

0 



0 



O 
0 

0 

0 

0 
0 

0 

0 
O 



N/A 



0 



0 
0 

0 

0 
0 

0 

0 
0 
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Of the H questions above, over 90X of the students 
responded that they were either satisfied or very satisfied with 
each item. These responses provide another indication that the 
BHT curriculum is well designed and effectively implemented. 
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SMtlon Severn Honitorlng Stucjent Prci0reii0 



Currently all studenta enrolled in the AAS Degree 
BMT/Management Major are aaaigned a faculty adviaor. No atudent 
ia permitted to regiater for any courae without firat having his 
or her aaaigned faculty adviaor review and approve the 
individual's registration. Such advising allows each stuJent to 
be guided through the degree program and ensures that the 
required courses are taken in the proper sequence. The present 
advisory system does not, however, allow for the recording and 
collecting of data on the program as a whole. This assessment 
effort has identified a weakness in the College's ability to 
track students on a program basis. Efforts are currently under 
way to address this problem and to deN'elop a system that will 
identify students who fail to register £cr subsequent courses and 
to initiate appropriate follow-up action. 
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Subcommittees were formed to develop surveys of prior 
students^ the general community^ employers end graduates. 
The results of these surveys are reported in the following 
section except for the alumni and employer survey for which 
the data was too small to be valid. The Assessment Steering 
Committee will address the problem of improving survey 
returns from alumni and employers next year. 

In addition, the Assessment Steering Committee has 
agreed to use the ETS' non-returning student survey starting 
next fall. Since the definition of a non-completer must 
consider the student's objectives, the college is revising 
its applicat'rn form and advising system so as to be better 
able to identify non-completers* 
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COMKUNITY OPINION SURVEY SPRING 1989 



The community opinion survey vae conducted through 
Dr. Joel Tate's Sociology classes during the Spring 
Semester 1989. Students from his classes gathered 
data from various aites nfithin Germanna's service area. 
This initial survey focused on the Fredericksburg erea^ 
such as the Spotsylvania Hall and Four Mile Fork areas. 
A total of 254 surveys vere completed and the results are 
as follovs: 



Age Under 18 9. 1% 

18 - 21 26.7% 

22 - 24 15.1% 

25 - 34 15.5% 

35 - 44 13.5% 

45 - 59 13, 5% 

Over 59 6.4% 



Full-time student 16.6% 

Part-time student 10.6% 

Previous student 20. 5% 

Employee of Germanna 1.9% 

None of above 50, i% 



I am quite familiar with Germanna 38.6% 
I knov a little about G#rmanna 38. 2% 

I am unfamiliar with Germanna 23. 1% 



•Germanna Community College 
to the community. • 

Strongly agree 38. 3% 

Agree 35. 8% 

Have no opinion 22. 1% 

Disagree 2. 8% 

Strongly disagree 0.8% 



provides valuable services 
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Germanna can beat improve its services 



by offering additional courses 19^ 2% 

by offering courses nearer my residence 29« 0% 

by reducing the cost of courses 3^ 3% 

by keeping me better informed of GCC services is! 2% 

I anticipate no need for GCC services 26, VA 



Germanna 's course offerings could best serve your needs 
in the future by offering courses that 



will help me get a better job 11.3% 

will help me advance in my present job 20.4% 
vill help me transfer to another 

institution of higher learning 45, 4% 

I can take for my personal satisfaction 22.7% 



To summarize this data^ ve see that the largest group 
surveyed were between the ages of 18 and 21. A little 
over half of those surveyed were under 25 years old and 
48. 9% were over 25. In addition, 50. 1% of those surveyed 
had not been either a student or employed by Germanna. 
Nevertheless, 76.8% were familiar with Germanna and of 
those, 38.6% were quite familiar with Germanna. Twenty- 
three per cent were unfamiliar with Germanna. 

It appears, therefore, that GCC is fairly well knovn 
in this sector of its service region and that it is 
familiar to individuals from young adults through middle- 
age. Also, Germanna is perceived as providing valuable 
services to the community by 74. 1% of those surveyed with 
38.3% in strong agreement. Twenty-two per cent had no 
opinion and only around four per cent did not feel that 
Germanna provided valuable services. Thus it seems that 
not only is GCC well-know but is perceived in a positive 
light by those surveyed. 

To improve GCC's services, 29% of those surveyed wanted 
courses nearer to their residence. This concern is presently 
addressed by the state approved fundc for a campus in the 
Fredericksburg area which is to be completed by 1992. 
Eighteen per cent of those surveyed wanted additional courses 
and 18% ^ ted to be kept better informed of Germanna 's 
servicee .wcnty-six per cent anticipated no need of 
Germanna. It seems that although these percentages are 
small, Germanna may need to investigate ways to improve 
communication with the community. As the plans for the 
Fredericksburg campus unfold and with the resulting increase 
in publicity this lack of commi^nication is currently 
decreasing. 
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The final question of the survey shovs that the majority 
of those wanting additional courses are seeking transfer 
courses. Forty-five per cent indicated that they wanted 
courses that would help them transfer to an institution 
of higher learning, 30% indicated that they wanted courses 
that were job related, and only 23% stated they vere inter- 
ested in courses for personal satisfaction alone. These 
results are in quite a contrast to the high percent of 
students who are enrolled for personal satisfaction and 
may indicate a changing trend or a problem with 
classification of students currently enrolled. There has 
been some concern that students enrolled as seeking personal 
satisfaction often do go on to receive degrees, yet never 
state that that is their intention and consequently never 
receive advising. This issue is currently being addressed by 
the Dean's Council with plans to devise an advising system 
that would help to avoid such problems. The results from 
this survey indicate that more individuals are interested in 
transfer programs than any other and the college will need to 
ensure that this need is addressed through an improved 
advising system and articulation agree-ments with other 
institutions of higher learning. 

In oon lusion, the community survey has provided some 
helpful information regarding the familiarity and perception 
of the community with Germanna and of the need for increased 
publicity and transfer courses. The survey will be continued 
next fall with a focus on another sector of the college's 
service area. 
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GRADUATE SURVEY SPRING 1989 



Germanna's survey for graduates of degree/certificate 
programs was developed in Spring of 1989, The survey vas 
designed to obtain responses from graduates regarding their 
satisfaction with the following four (4) areas: 

<i) enrollment at Germanna; 

<2) achievement of general education objectives; 

<3) program of study; 

(4) college programs and services. 

The survey was initially administered in Way 1989 to 
graduates of the two degree programs which were the focus of 
assessment in 1988-89^ Nursing and Business Management. Fifty 
three (53) applicants for graduation in both programs were 
identified^ thirty six (36) in Nursing^ and seventeen (17) in 
Business Management. Surveys were mailed to the 53 students with 
instructions to return the surveys by mail or in person to the 
Office of Student Services on or before the date to pick up caps 
and gowns for graduation* Division faculty were asked to 
encourage students to respond. There was a 60% (32 of 53) total 
response rate to the surveys* Nineteen (19) or 53% of the Nursing 
graduates and thirteen (13) or 76% of the Business Management 
graduates returned the surveys. The responses of the thirty two 
<32) respondents constitute the basis for the analysis which 
fellows. 

CHARACTERISTICS OF RESPONDENTS 

The characteristics of the respondents are indicated in 
Tables 1 and 2. The majority of the students attended classes 
fulltime during the day at both the main campus and high school 
locations. Over 80% were pmployed full or part time. Seventy 
eight percent (78%) were white and 9% were members of ethnic 
minorities* The overwhelming majority, 87%, of the respondents 
were female. The two largest age groups represented were those 
between 30 - 39 years (46%) and those between 19 - 21 years 
<31%). 



OVERALL FEELINGS ABOUT ENROLLMENT AT GERMANNA 

In this section, students were asked to reflect on the total 
experience at Germanna and provide appropriate responses. In 
general the respondents appear to have had a positive experience. 
Ninety-seven percent (97%) indicated that they were satisfied or 
very satisfied with their overall experience, with 82 % 
responding that they would probably or definitely attend again if 
they were to start over. Twenty-six percent (26%) of the Nursing 
students indicated that they probably would not attend again, as 
compared to 8% of the Business students. Opportunities for 

56 



59 



IfetOfisl&S Characteristics of Respondents to Survey of Qraduates May 1989 
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social interaction with other students outside of claBS were fair 
to satisfactory for over 50% of the Nursing students and 46% of 
the Business students, while 23% of the Business students found 
the opportunities for interaction poor to unsatisfactory. 

Eighty-one percent (81%) felt that they had been challenged 
often to very often at Germanna to do the very best they could 
do. All respondents felt they had at least been challenged 
occasionally, with no respondents indicating that they had never 
been challenged. With graduation imminent, 76% indicated that 
they could ask three or more faculty or staff members for 
recommendations and the remaining 24% felt they could ask at 
least one or two faculty or staff members. There were no 
significant differences between the two programs on these items. 

With regard to recommending Germanna to a friend, 97% 
indicated that they would. However within that group, a 
significant number in both programs indicated that they would 
recommend with reservation; specifically 58% of the nursing 
respondents and 30% of the business students gave this response. 

GENERAL EDUCATION OBJECTIVES 

Six general education objectives were listed and students 
were asked to indicate the extent to which their experience at 
Germanna has contributed to each objective. The objectives were 
described under the following headinge: communicating, problem 
solving, clarifying values, functioning in social institutions, 
using science and technology and using the arts. Seventy three 
percent (73%) indicated that the college made a large to very 
large contribution to their problem solving skills, with 85% of 
the Business students making that response. Seventy percent 
(70%) rated the college's contribution to communication skill 
development as large or very large. In the remaining objectives 
large to very large contributions were perceived by 68% in using 
science and technology, 64% in clarifying values, 58% in 
functioning social institutions and 41% in using the arts. 
Twenty-five percent (25%) rated the contribution to ving the 
arts as small or none. 



With th© exception of using the arts, all respondents felt 
the college had ?nadi» at least a moderate contribution to 
achieving each of th© objectives. Investigation is needed to 
determine how the college currently attempts to achieve the 
objectives of using the arts and functioning in social 
institutions. It may be necessary to explore new and more 
crt-^tive means of achieving these objectives in the curriculum 
and in out-o£-class experiences. 
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PROGRAM OF STUDY 



Students were asked to indicate their degree of satisfaction 
with curriculum, faculty and staff, advising, instruction, 
evaluation and facilities in their particular program of study. 
There were consistent differences between the responses of the 
two programs surveyed. 

Generally the Business Management students responding were 
satisfied to very satisfied with all aspects of the Business 
Management program. In 507. of the items, there was 1007. 
satisfaction. In most areas where dissatisfaction was 
indicated, it ranged from 8 to 157. of the respondents. In only 
one instance did the percentage of respondents expressing 
dissatisfaction exceed 157.. This item involved the perceived 
impact of student evaluations on instruction. Twenty-three 
percent (23%) of the respondents were dissatisfied with this 
aspect of the program. Advising, quality of courses, quality of 
curriculum, faculty competence and staff concern received 
consistently high ratings by the Business students. 

The Nursing program students expressed most satisfaction (80 
to 957.) with the quality of students, helpfulness of staff and 
Division chairperson, faculty concernp practicum experiences, 
developmental courses, availability and quality of courses, 
computer support, and clarity of degree requirements. The 
largest percentage of students were dissatisfied to very 
dissatisfied with the laboratory facilities or equipment (42%) 
and the fairness of grading (427.). A little over 30% were 
dissatisfied with the availability of an advisor, the 
availability of professional clubs/activities, and the 
organization of the curriculum. Similar to the Business 
students, 267. were dissatisfied with the impact of student 
evaluations on instruction. Twenty-six percent (26%) were also 
dissatisfied with the professional competence of the faculty. 



C0LLEC5ii; PROGRAMS & SERVICES 

In this section of the survey, students were asked to 
indicate their satisfaction with services and activitiecs provided 
through administrative, student service and academic support 
service units of the college. Over 85% of the respondents who 
had used the services indicated satisfaction with the major 
offices, i.e. the Dean of Instruction & Student Services, the 
Dean of Finance and Administrative Services, Director of Student 
Services, Admissions & Records^, Financial Aid, Library Services 
and Learning Labs. However, dissatisfaction was indicated with 
some of the services or activities within these offices. 
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Twenty-one percent (21%) of the respondents expressed 
dissatisfaction with the graduation application process. This 
was moTQ characteristic of the Business Management students (38%) 
than of the Hursing students ((11%). Eighteen percent (18%) of 
total respondents were dissatisfied with the college's providing 
notification and announcements, 31% of Business and 11% o.f 
Nursing. The Nursing students expressed most dissatisfaction with 
the schedule of classes (16%), and the grievance procedures (11% 
very dissatisfied). In addition to the two items mentioned, 
Business Management students w^ere most dissatisfied with special 
events, speakers and entertainers (12%), learning lab services 
(25%;, registration procedures (23%), admissions application 
process and campus security (both 17%). 

It should also be noted that 69% of the Business students 
and 42% of the Nursing students did not use personal counseling 
services; 61% of total respondents never used career planning and 
placement services; 51% never used financial aid; 66% never 
attended dances and social activities; 45% never participated in 
student organizations/clubs; 56% did not participate in 
intramurals and 47% did not use the college's recreational 
facilities. The respondents were not able on this instrument to 
indicate whether they desired to use these services or 
participate in the activities. These responses do not suggest 
much out-of-class interaction^ involvement at the college 
generally or use of support services other than those offered in 
the division. However, these responses are not unusual, though a 
majority of the respondents were full-time day students, they 
were also employed part or full-time. 

OPEN-ENOED QUESTIONS 

At the end of the survey, respondents were asked to comment 
freely on what made them moat satisfied and what made them most 
dissatisfied with their experience at Germanna. Business 
Management students expressed mo.^.t satisfaction with the attitude 
and behaviors of faculty and staff and the competence and 
expertise of instructors. They used such words and phrases as 
"kind and courteous", "take you under their wing", "help and 
attention given", "treated us like human beings" and "caring 
attitude". Also mentioned as promoting their satisfaction were 
the small classes, relaxed atmosphere, good catalog, insight and 
motivation provided by advisors, pre-registration and the 
availability of computers. 

The Business Management students were most dissatisfied with 
communication between the college and its students and felt much 
improvement is needed here, particularly with night students. 
Other areas of concern were inexperienced part-time instructors, 
campus registration at night, poor human relations in admissions 
and records office, lack of space and smoking in the lounge, and 
noise level in the library and learning lab. 
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Nursing respondents, in agreement with their Business 
counterparts, found that the attitude, support and encouragement 
of faculty made them most satisfied with their Germanna 
experience. Other factors mentioned were closeness between 
students and help obtained from Student Services. 

Dissatisfaction was expressed very candidly by Nursing 
students. Several respondents attributed dissatisfaction 
primarily to a perception of a disorganization, showing of 
favoritism and a general lack of fairness in the program. 
Limited and unsafe clinical experiences, outdated and broken lab 
equipment, classes that are too condensed (too much to complete 
in 2 years) were cited as contributors to dissatisfaction. In 
contrast to the faculty attitudes that promoted satisfaction, a 
negative attitude and lack of encouragement on the part of some 
instructors were cited as promoting dissatisfaction. 

Most significant about these comments is the focus on 
faculty support or lack thereof. It appears that faculty 
attitude and support played a critical role in the degree of 
satisfaction and/or dissatisfaction students in both programs 
associate with the Germanna experience. 

In conclusion, the information provided by this survey 
indicates an overall satisfaction with their experience at 
Germanna by the Business Management and Nursing Graduates of 
1989. Problem areas such as the General Education objective of 
using the arts, use of faculty evaluations, poor equipment and 
neglect of evening students were identified and will be addressed 
by the individual programs and/or services next ye^ar. 
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5- THE ASSES SMEHT OF PRIOR LEARNING EXPERIS MCE?^ 

The Curriculum Committee has submitted the following 
for the assessment of prior learning experiences to be 
implemented by Fall Semester 1989. 
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ADVANCED STANDING POLICY 



Germanna Community College believes that college-level 
learning can be a process vhich takes place in a variety of 
ways throughout life. It is the College's philosophy that 
learning v/hich can be documented by the student and is 
determined to be of college level by the appropriate academic 
department should be recognized regardless of how the student 
acquired that learning. 

At Germanna Community College, Advanced Standing may be 
granted in approved areas upon successful completion of 
selected national examinations, locally designed and admin- 
istered tests, and American Council of Education (A.C.E.) 
m.Mitary experiences. Students who believe they may gain 
advanced standing through one of these methods are advised to 
contact Student Services for additional information on 
initiating this evaluation process. 
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COMMON CRITERIA FOR ADVANCED STANDING 



1. To be eligible for advanced standing, student must be 
currently enroll&d at the college, or have been enrolled 
in a previous semester for which the award is made. 

2. Advanced standing must be applied toward a specific 
curriculum at the College. Non-curricular students are 
not eligible for advanced standing. 

3. Students are responsible for requesting advanced 
standing at the time of entry into a curriculum. 
Students eligible for veteran's benefits are required to 
have prior learning experiences evaluated. 

4* The maximum number of credits which may be awarded 

through all forms of advanced standing for Associate 
Degree candidates is 80% of the total number of credits 
required for the degree. ( VCCS Policy) 

5. The College follows advanced standing policies outlined 
in the Virginia Community College System Policy Manual, 
sections 5.85 - 5.825. 

6. The maximum number of credits which may be awarded 
through all forms of advanced standing for Diploma and 
Certificate candidates is 50% of the total number of 
credits required for the Diploma and Certificate. (VCCS 
Policy) 

7. Advanced standing awards shall be equated to courses 
listed in the current volume of the Virginia Community 
College System State Curriculum Guide. 

a. No credit shall be awarded which duplicates earned 

course credit at the College, transfer credits, or other 
credits awarded through advanced standing. 

9. No arbitrary time limit shall be place'-' on prior 
learning experiences for which advanced standing may be 
granted* The College reserves the right to withhold 
advanced standing for learning experiences which because 
of the passage of time are no longer appropriate to the 
program of study. 

10. Students are responsible for providing the College with 
appropriate, official documentation of prior learning 
experiences* 

11. Admissions and Records has primary responsibility for 
posting advanced standing awards on the student's 
permanent record and notifying the fittudent of advanced 
standing* 
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12. Permanent Record entries shall specify the type of 
advanced standing, equivalent courses, and the number of 
credits awarded. Advanced standing entries shall be 
distinct from earned course entries* 

13. Ho grades, grade point averages, or other indications of 
a*^ademic standing shall be associated with advanced 
st:anding entries on the permanent record, except 
transfer courses from other VCCS colleges. 

14. Continuing Education Units <CEU) normally will not be 
converted into academic credit, although such experience 
may be appropriate evidence for waiver of the course 
requirements or validation through Credit by 
Examination. 

15. Credit awarded through advanced standing is applicable 
o-,^y to Germanna Community College curriculum 

1 .'airements. Students are cautioned that other 
postsecondary institutions may or may not recognize such 
credits upon transfer. 

16. The College's commitment to this philosophy of advanced 
standing is tempered with its mandate to insure 
standards of academic quality comparable to on-campus 
instruction* The College reserves the right to evaluate 
advanced standing on an individual basis, and when in 
the best academic interest of the student, deny the 
awarding of credit for otherwise creditable experiences. 

17. Since advanced standing credit evaluations will reflect 
only those courses which apply to the student's current 
curriculum, change of curriculum may require a new 
evaluation to consider eligible courses not previously 
evaluated. 
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STAGES IN ASSESSING AND EVALUATING PRIOR LEARNING 
FOR ADVANCED STANDING 

Request your former official transcripts of your prior 
college vork evaluated through Admissions and Records. 

Request the Office of Admissions and Records to evaluate 
your transcripts to determine the applicability of prior 
college work to your Germanna program. 

General Guidelines - Summary 

a. Credits must come from a national recognized 
accredited institution (see listing below). 

The standard reference manual for determining 
accreditation status shall be the most current 
edition of Accredited Institutions of Postsecondarv 
Education published by the American Council of 
Education. 

The following regional accrediting associations 
recognized nationally for transfer credit purposes: 

Southern Association of Colleges and Schools 
New England Association of Schools and 
Colleges 

Middle States Association of Colleges and 
Schools 

North Central Association of Colleges and 
Schools 

Northwest Association of Schools and Colleges 
Western Association of Schools and Colleges 

b. Course content must t)e sufficiently similar to a 
VCCS course* 

c» Minimum grade level of "C-" or equivalent* 

d» Credit hour values must be at least equal to those 
of the VCCS course* 

e. Credits must apply toward a specific curriculum. 

Submit records of "Credit by Advanced Standing" testing 
from CLE? (College Level Examination Program), CEEB 
(College Entrance Examination Board), etc. 

Submit records of educational experiences in the armed 
services. 

Submit records of non-college sponsored learning other 
than 2 or 3 above (e.g., AIB, Red Cross^ Criminal 
Justice Training Centers, etc.). 




After the completion of stages 1 through 4, you may 
petition for additional evaluation either through credit 
by examination or through credit by equated experience. 
You should discuss this option with th^ appropriate 
instructional department before pursuing this option. 

Stages 2 through 5 are assessed by the College Registrar 
on a course substitution or course waiver basis. Course 
substitution is used where credit is awarded for 
graduation requirements in a particular program on a 
course-by-course basis and the student receives credit 
for prior learning. Waiver of course requirements means 
the stuaent is exempted from specific curriculum 
requirements but not awarded academic credits (for 
example, veterans may waive the health and physical 
education requirements). 

After you have completed the assessment documentation of 
prior learning by the College Registrar, documentation 
in cases other than transcripts from regionally 
accredited institutions will be officially evaluated by 
appropriate instruction division ( e> q. > English will be 
evaluated by the Humanities Division whether you are in 
Automotive^ Education, or Business program). The 
AesessTTisnt orocess (staqes 1 to 5 is used to asi3ist you 
m docamenting and presenting your prior learning to the 
metructionax aiviaionsK - • 

Each Division Chair forwards a memorandum and 
attachments (A.C.E. recommendation, etc* ) to the 
Registrar. This memorandum details how credit has been 
awarded within a program, etc. 

The Registrar checks your records to insure that proper 
Official documentation is present. 

The Dean reviews and makes the final decision to award 
or not award the credit. The Registrar then informs you 
in writing what credit has been awarded or not awarded 
(student should be informed one way or the other) and 
how this credit satisfies graduation requiremt nts within 
the curriculum. 
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SUMMARY OF ADVANCED PLACEMENT RESPONSIBILITIES 



Student Responsibilities: 

!• Provide official transcripts of prior college work. 

2. Submit records of advanced standing test results* 

3. Submit records of educational experiences in the 
armed forces* 

4. Submit records of non-college sponsored learning. 

5. Petition for advance standing or placement. 

College Registrar Responsibilities: 

1. Evaluate transcripts. 

2. Provide students forms for Petition For Advanced 
Standing or Placement. 

3. Update the Germanna Community College Equivalency 
Guide. 

4. Inform student of decision for approval or 
disapproval of Petition for Advanced Standing or 
Placement. 

Division Chair Responsibilities: 

1. Evaluate documentation for advanced standing or 
credit. 

2. Maintain and manage assessment instruments for local 
examinations. 

3. After recommendation of faculty^ recommend approval 
or disapproval of advanced standing or credit to the 
Dean of Instruction and Student Services. 

Dean of Instruction and Student Services Responsibilities: 

1. Review and make final decision for awarding advanced 
standing or credit. 
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GERMANNA COMMUNITY COLLEGE 



POLICY FOR AWARDING OF CREDIT UPON 
SUCCESSFUL COMPLETION OF NATIONALLY ADMINISTERED EXAMINATIONS 



Germanna Community College agrees with and vill follow these 
statements from the Guidelines on thjg. Uses of College Board 
Test_ Scores and Related Data < 1988) : 

*1. Determine the appropriateness of particular tests 

through consultation with faculty members familiar with 
the content of the teats. 

2. Establish standards appropriate to the performance 
levels and ranges of their enrolled students. 

3. Accept the transfer of credits earned by examination at 
a previous institution when scores and test content meet 
their own standards. 

C4]. Identify as such the credits granted by examination on 
students' records and transcripts. " 

The procedure used at Germannna Community College to carry 
out this program is as follows^ 



1. Faculty recommend advanced placement or credit to the 
Division Chair including which tests are to be accepted^ 
what scores are required, what credits are to be awarded, 
and which VCCS equivalent course credit or waiver will be 
granted. 

2. The Division Chair will consult with the other faculty 
members who teach in the subject matter area. 

3. The Divis^on Chair will make a recommendation to the Dean 
of Instruction and Student Services. A copy of the 
recomme'^idation will be sent to the faculty members in the 
Division and the Chair of the Curriculum Committee. 

4. The Dean of Instruction and Student Services will approve 
or disapprove the recommendation and notify the Division 
Chair, the Chair of the Curriculum Committee and, if the 
recommendation is approved, the College Registrar. 

5. The College Registrar will add the information to the 
Germanna Community College Equivalency Guide. 
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GERMANNA COHMUNITY COLLEGE 



POLICY FOR AWARDING OF CREDIT THROUGH 
ASSESSMENT BY LOCAL EXAMINATION (ABLE) 



The procedure ised at Germannna Community College to carry 
out this program is as follovrs: 



!♦ Full time faculty vithin a discipline recommend advanced 
placement or credit to the Division Chair including: 

a* the assessment to be accepted, 

b. prerequisites, 

c. methods for administering the assessment, 
d» what scores are required, 

e. what credits are to be awarded, 

f • and which VCCS equivalent course credit or 
waiver will be granted. 

2* The Division Chair will make a recommendation to the Dean 
of Instruction and Student Services* A copy of the 
recommendation will be sent to the faculty members in the 
discipline and the Chair of the Curriculum Committee* 

3» The Dean of Instruction and Student Services will approve 
or disapprove the recommendation and notify the Division 
Chair, the Chair of the Curriculum Committee and, if the 
recommendation is approved, the College Registrar* 

4. The College Registrar will add the information to the 
Germanna Community oollege Equivalency Guide* 

5* The assessment instruments will be kept on file in the 
appropriate division office* 

6* Students are expected to be able to justify to faculty 
in the discipline that they have background skills or 
knowledge necessary to having a reasonable chance of 
acquiring credit through assessment by local examination* 

7, A student may attempt a particular exam or assessment only 
once per academic year* 
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GERMANNA COMMUNITY COLLEGE 



EQUIVALENCY GUIDE 
NATIONALLY ADMINISTERED EXAMINATIONS 



General 
Examination 



Minimum 
Acceptable 
Score 



Credit 

Hours 

Awarded 



GCC 
Course 
Equivalent 



American History 
CLEP 

Before 1865 subscore 
After 1865 subscore 

American History 
AP 

Western Civilization 
CLEP 

European History 
AP 
AP 

American Government 
CLEP 

Government and 
Politics 

AP 

American Chemical 
Society General 
Chemistry Exam 
Form B 



50 
50 



50 



3 
2 



50 



3 
3 



HIS 121 
HIS 122 



6 HIS 121-122 

6 HIS 101-102 

6 HIS 101-102 

Send to Department 

3 PLS 201 

3 PLS 201 



National Norm 



8 



CHM 111-112 
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6* cQMnmM&L ssusmsE* 



A procedure for the Assessment of Continuing Education 
and Community Services vas included in the Assessment Plan 
Revision and is scheduled for 1990-91. 

7. TRANSFER STUDENTS : 

Guideline 8 of the '•Guidelines for Student Assessment* 
asked that senior institutions share information on transfer 
students vith Virginia's state-supported tvo--year colleges. 

The Dean of Instruction and Student Services prepared 
the following report based on the information received thus 
far* 
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ASSESSMENT OF STUDENT OUTCOMES USING 
TRANSFER DATA PROVIDED BY SENIOR INSTITUTIONS 

(GUIDELINE 8) 



Germanna Comniunity College has signed data sharing 
agreements with the following four-year institutions: 

Virginia Commonwealth University 
James Madison University 
Old Dominion University 
Mary Washington College 
Ferrum College 



The 


shared data include: 


a. 


in some cases, the names of the students- 


b. 


der.ographic information 


c. 


dates of attendance 


d. 


transfer hours accepted 


e. 


advanced placement, if applicable 


f. 


courses taken, including developmental 


9- 


semester hours attempted and completed 


h. 


enrollment figures by major 


i. 


grades in all courses enrolled in and completed 


j. 


the average QPA/GPA of all transfer students coming 
from Germanna 


k. 


academic standing 



Although no formal agreem?nt currently exists between 
Longvood College and Germanna, this four year institution 
has provided significant information relevant to former 
Germanna students who have transferred and matriculated 
there. 

Because implementation of the data-sharing concept is 
still relatively early, definitive information is not 
available • For that reason, to initiate changes in 

Germanna 's instructional programs and methods of advisement 
and counseling at this time would be premature. However, it 
is interesting to make the following observ9tions: 
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JBrnea Madieon Unlverelty - of eighteen former Germanna 
students enrolling at James Madison University between the 
academic years of 1985 and 1988, thirteen were still enrolled 
as of the Spring Semester 1989* 

All except one, are in good academic standing with 
QPA/GPAs ranging from 2.00 to 3.50. The average QPA of all 
Germsnna transfer students at JMU is 2 . 73 . In comparison, 
the median QPA at JMU is 2.785. Officials at JMU note that 
while Germanna 's "transfer students pei'formed very well in 
education -related courses, their average QPAs are less than 
2 • 20 in courses in some of the sciences, mathematics and 
business disciplines. " 

We will conduct our own analysis in these disciplines 
and compare the grades earred at JMU with the grades earned 
at Germanna. 



Virginia Commonwealth University - During the Fall 
Setnester 1987, nine Germanna students applied to VCU; seven 
were accepted; and five enrolled . One of these five was 
enrolled in one developmental course in mathematics. 

In the Spring Semester 1988, 80% of Germanna 's students 
enrolled at VCU were eligible to return and 20% were on 
academic warning or probation. 

To date a large amount of data from VCU is non-specific 
for individual cclleges within the VCCS, therefore, we are 
unable to extract more significant information pertinent to 
former Germanna students at this time. 

Qld_ Dominion University - Data reported included 
information pertaining to former GCC students who enrolled at 
ODU beginning in the Fall Semester 1987 • These data are 
inclusive of the Summer Semester 1988. 

Of the nine former Germanna students who applied to ODU, 
five did not elect to attend • Of the remaining four who 
attended, their GPAe ranged from 1.39 to 2.49. For the four 
students attending ODU, the number of semester hours of 
credit accepted ranged from fourteen to sixty-eight . The 
hours earned at ODU for these four students ranged from five 
to thirty-nine. 

L-jnqvood . College - Longwood College has provided 
unofficial transcripts for five former Germanna students who 
received "a total of twelve or more transfer credits 
evaluated and accepted at our institution anytime during the 
past two years. • 

The GPAs of these students range from 2.00 to 2.30. 
They have declared majors in Elementary Education, Pre- 
Business, Mathematics and Psychology. 
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Of the four students described above, only one had 
received an Associate degree from Germanna prior to enrolling 
in Longwood. 

ggjDL- Washinqton College,. - To date no information 
regarding Germanna 's transfer students has been received. 

P'gJ^^""' College - To date no information regarding 
Germanna 'a trs sfer students has been received. 



SUMMARY 

Discipline „rf program follov-up, i.e., analysis of 
success in chosen transfer majors as it relates to 
preparation at Germanna, has not occurred at this time. 

However, as soon as definitive data are available. 
Division Chairs over-seeing transfer programs will begin an 
analysis of the di-ta provided at the departmental levels with 
appropriate faculty input and discussion. 

Once the data have been analyzed, implications for 
remediation, modification and improvement will be considered 
by program heads and others with appropriate supervisory 
responsibilities. ' 

Anticipated areas affected, other than instructional, 
are Student Services, especially career counseling, 
orientation, advising and placement and the area of 
Institutional Research, i.e., data storage and retrieval 
methods. 
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8. IHSTHtiTIQWA^ EFFgCTIVEHEqg: 



A subcomroittee vao formed to review the present 
asseeoDi«fnt plan and to make recommendations for revision. A 
major problem with the original assessment plan was the lack 
of a clear process for evaluating programs and services of 
the college* For example, the assessment reports from 
Nursing and Business Management Technology for this current 
year, 1988-89, lack a consistent structure and process for 
evaluating the programs. The revision of the plan provides a 
process by which a consistent and ongoing review of programs 
and services is ensured. The subcommittee first met on 
December 6, 1988. A araft proposal for an assessment process 
at Germanna was developed based on consultations with Dr. 
Jerry Friga of Rappahannock Community College and with Bud 
Levin and Terry Slaughbaugh at Blue Ridge Community College. 

The Assessment Plan revision was presented to the 
Faculty Affairs Committee, the Faculty Senate and the 
Assessment Steering Committee. The revised method for 
Germanna 's assessment will be implemented beginning 1989- 
1990. A detailed description of the process and a revised 
timetable follows. 

In addition, the college adopted a Master Plan which 
identifies the objectives of the college and the individual 
responsible for reporting on the progress made towards the 
objectives. 
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ASSESSMENT PLAN REVISION 



The attached matrix identifies the programs and services 
to be reviewed and the schedule of their review. In 
addition, the person(s) responsible for compiling the report 
and the committee responsible for the review are designated. 

At the beginning of each academic year the programs and 
services under review will be designated by the Dean of 
Instruction and Student Services based on this schedule. 
Evaluation of persons gathering and preparing the reports 
will take into consideration that the amount of effort in- 
volved is comparable to that of chairing a committee. The 
report will follow the assessment process outline attached. 
The Institutional Research Office and the Assessment Steering 
Committee will assist to provide the data and consultation 
needed to prepare the report. Workshops will be held by the 
Assessment Coordinator early in the fall for those preparing 
and reviewing the assessment reports* 

The reports are to be presented to the designated 
committee by March 1 for review. 

The committees must review the re^ports and make their 
final recommendations by April 1. 

If a program or services are to be modified, the program 
or services must be reviewed again the following year 
regarding the needed modifications, otherwise the next review 
will occur on a five year cycle. 
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Year 

1989-90 

1989-90 



1989-90 



1390-91 

1990-91 

1990-91 
1990-91 

1990-91 



1991-92 
1991-92 
1991-92 



1991-92 



1991-92 



Services 
and 

Programs 
to be 
Reviewed 

Accounting 

Electrical 
Electronics 
Engineering 
Technology 

Developmental 
Studies 



Person 
Responsible 
for report 

"Faculty Leader" 

"Faculty Leader" 



Chair* Human. , 
Soc» Sci. & 
Devel» Studies 



Continuing 
Education 



Computer 

Information 

Systems 

Real Estate 

Student 

Development 

Services 

Research & 
Planning 



Director of 

Continuing 

Education 

"Faculty Leader" 



"Faculty Leader" 

Director of 

Student 

Services 

Institutional 

Research 

Officer 



Police Science 
Marketing 



" Facu 1 ty Leader " 
"Faculty Leader" 



Transfer 
Programs: 

1) Education 

2) General Studies 

3) Liberal Arts 



"Faculty Leader' 
(three ) 



Learning 
Resources 



Germanna 
Regional 
Center 



Director of 

Learning 

Resources 

Director of 
GRC 



Reviewing 
Committee 

Curriculum 

Curriculum 



Developmental 
Studies 



Curriculum 



Curriculum 



Curriculum 

Student 
Development 



Institutional 
Research 



Curriculum 
Curriculum 
Curriculum 



Learning 

Resources 

Committee 

Student 
Development 
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Year 



Services 
and 

Programs 
to be 
Reviewed 



Person 
Responsible 
for report 



Reviewing 
Committee 



1992-93 Transfer 
Programs 
1> Business 

Administration 
2) Science 



Faculty Leader* 
(two) 



Curriculum 



1993-94 
1993-94 
1993-94 



Management 

Nursing 

Assessment 
Plan 



"Faculty Leader* Curriculum 
Director of Nursing Curriculum 



Assessment 
Coordinator 



Assessment 
Steering 



erJc 
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CALENDAR OF 
AFSESSMENT ACTIVITIES 

August September 

Programs and services are designated for review 

Workshop for those individuals responsible for 
preparing and reviewing assessment reports 



October: 



November J 



December ; 
January : 

February t 
March : 
April : 



May : 

June : 

July : 



Begin collecting data and other relevant 
information for reports 

Surveys distributed by the Institutional Research 
Office 

Alumni Survey 
Graduate Survey 
Student Survey 
Employe r Survey 
Non-completer Survey 
Community Si^rvey 

Survey data collected and analyzed 

Results of data analysis to those preparing 
reports 

Reports completed 

Reports to Committees to be reviewed 

Committees make recommendations to Dean of 
Instruction and Student Services regarding 
programs reviewed 

Budgets prepared based on assessment reports 
Assessment report for SCHEV and VCCS prepared 
Assessment report to SCHEV and VCCS 
Prepare assessment workshops for the fall 
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ASSESSMENT PROCESS 
FOR ACADEMIC PROGRAMS 
AND SERVICES 



The Assessment Steering Committee recommends and the Dean 
approves list of programs and services to be reviewed. . 

After the program or service has been designated for ' 
T-> reviev, the responsible area vill collect the required data 
. for the preparation of the assessment report. Assistance may 
; be obtained from the Assessment Steering Committee and/or the ' 
Institutional Research Office. 

An assessment report is prepared by the service area or ; 

academic division^ with responsibility for completion as g 

indicated on the previous pages. g 

The assessment report is submitted to the program or ^ 

service's advisory committee (if one exists) for review and ^ 

recommendations. It is also submitted to the Division Chair- ^ 

person of the program under review for his or her ^ 

ci concurrence or non-concurrence. m 

M The "Faculty Leader" or designated person transmits g 

completed assessment report to the appropriate committee 
z and a summary of the report to all faculty. 

^ ' The designated committee reviews the assessment report and 
H makes recommendations relative to its findings. 

Eh 

S 1. Continued without Modifications 

Committee recommends to the Dean of Instruction and 4^ 
Student Services that the program or service be 
continued without modifications. 

2. Continued with Modification 

Committee recommends changes to the Dean of 
Instruction and Student Services. The Dean 
notifies the appropriate Division Chairperson of 
the? changes to be implemented. 

Division Chairperson implements the needed changes 

^ in a manner approved by the Dean of Instruction and 

Student Services. 

3* Terminate Program or Service 

Committee recommends to the Dean of Instruction and 
Student Services that the program be terminated. 
The Dean transmits this recommendation to the 
President. 

President conveys his agreement with the Curriculum 
Committee's findings to the Local Boards and with 
its approval^ begins taking steps to terminate 
program or service. 
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OUTLINE FOR 
ASSESSMENT REPORT 



AIM: What are the GOALS AND 

and/or service? 

ASSESSMENT ; 
Score 



OBJECTIVES of the program 



(0, 1, 2) 
<0, 1, 2) 



<0, 2) 



(0, 2, 4) 



Participation/Enrollment strength 

Program/Service Quality 

- Faculty/Staff Qualifications 

- Full/Part Time Faculty Ratios 
Faculty/Staff Development 

- Faculty Student Ratios, etc. 
Faculty Evaluation 
Graduate Survey 

Alumni Surveys 
Student Surveys 
Internship/Coop Ed 

Supervisor Evaluation 
Curriculum Design 
Courses Offered 
Advisory Reviev 

Equipment/Facilities/ Academic Support 
Computer Software 

Video Tapes, « Films, Books, Journals 
Tutorial Support 
Telecommunications 

- Equipment, Facilities 

Outcomes 

- Student Data 
Student Achievement 
Intern<3hip and/or 

Coop project 
Employer survey /rates 
Graduate survey 
Transfer data 
Licenaing exams 
Post tests 



TOTAL 



ACTION! 



What changes can be made to strengthen the program 
or service? What will these changes cost? 
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I 

PRACTICAL QUESTIONS 



The six questions into which the generalized notion of 
institutional effectiveness can be translated follow: 

1* What is the AIM of the program or service? If only 
vague and general AIMS are available, they should be 
listed. Preferably the intended outcomes are more 
specific. 

2.. How strong is enrollment or participation ? Is the 
group intended to be served, being served? In what 
numbers? Describe population rates and retention rates. 
After a standard such as minimum enrollment productivity 
in a degree program is selected, a judgment of 
enrollment strength can be made in terms of zero points 
for below standard, one point for approximating the 
standard, two points for doubling the standard or more. 

3. What is the quality of service performed? Information 
is gained from evaluations and other sources. How do 
advisory committees and outside evaluators rate the 
curriculum or the service ? How strong are student and 
supervisor evaluations of instructors? Once the 
evidence is gathered, it can be translated into a 
judgment of zero points for below average, one point for 
average, and two points for above average. 

^- Do quality f acilities^ equipment and academic support 
exist? Once again data can be gathered from a variety 
of sources. The resulting judgment can be translated 
into zero points for less than adequate facilities, 
equipment and academic support; one point for adequate 
facilities, equipment and academic support; and two for 
exemplary facilities, equipment and academic support. 

i. Do student outcomes match program/ or service AIMS? 

What is the measured degree of success in carrying out 
the AIMS of the program/or service ? Documentation for 
this judgment can include such statistics as student 
transfer success, post-tests, employment rates and 
appropriateness of employment, licensing exam results, 
employer surveys, and graduate surveys. The basic 
question relates back of what are the described AIMS of 
the program or service, and to what degree are they 
being achieved ? This factor may be double weighted to 
emphasize its importance* Therefore, a judgment on this 
question of below adequate would receive zero points, 
adequate to meet program or service expectations two 

points, and exemplary or superior results would receive 
four points. 
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A tally of points assigned to questions (2), (3), (4), 
and (5) produces a relatively even handed, overall ' 
assessment of the program or service. The points 
assigned to questions also indicate diagnostic 
information regarding areas of strength and weakness. 
Using this system of weights a program or service is 
assessed on a one to ten point basis. An ASSESSMENT 
rating of five for a program indicates one which is 
living up to its expectations. 

What ACTION is suggested? Given the AIMS described in 
answer to question (1), and the diagnostic ASSESSMENT 
described in questions ^2) through (5), what program 
changes might be made to strengthen the program or 
service during its next cycle? What will the costs be 
to implement the changes? 
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SOUI^CES OF IN FORMATION FOR THE ASSESSMENT REPORT 



AIM 

ASSESSMENT 

Participation/ 
Enrollment 



Advisory committee, division, catalogue etc. 



Institutional Research Office (IRO) 



Program/Service 
Quality 

Faculty/Staff Qualifications 
Full/Part Time Faculty Ratios 
Faculty/Staff Development 
Faculty/Student Ratios 
Faculty Evaluations 
Graduate Survey 
Alumni Survey 
Student Surveys 
Internship/Coop Ed Supvr Eval 
Curriculum Design 
Courses Offered 
Advisory Review 



Dean's Office 
IRO 

Dean's Office, Division 
IRO 

Division 
IRO 
IRO 
IRO 

Division 
Division 
IRO 

Division 



Equipment. Facilities and 
Academic Support 

Computer Software 

Video tapes, films, books, 

Tutorial support 

Telecommunications 

Equlpment/FacllitleG 



LRC, Division 
etc. LRC, Division 
LRC 

LRC, Division 
Dean of Finance, 
Di vision 



Outcomes 

Student Data 
Student Achievement 

Internship and Coop Ed. 
Employer Surveys/Rates 
Transfer Data 
Licensing Exams 
Post-tests 



IRO 

Alumni, Student 

Services 
Division 
IRO 

Student *^er vices 
Division 

Division, Student 
Services 



ACTION 

C^^^^ Dean of Finance 
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3* FACULTY ^M^^Y^T 



At its first meeting the Steering Committee approved 
John Adam's suggestion to survey the facuXty regarding 
assessment. The report of his findings follows. 



REPORT OF A SURVEY OF 
FACULTY VIEWS REGARDING ASSESSMENT AND THE 
ASSESSMENT PROCESS 

Introduction 

The following is a report of a survey of faculty and 
staff views regarding assessment and the assessment process 
at Germanna Community College. The initial survey was begun 
during the Fall semester 1988 and was concluded during the 
first part of the Spring semester 1989. Eighteen full time 
faculty members took part in the survey. 

Purpose 

The purpose of the survey was to obtain an over-all 
perspective of the actual views of the faculty at Germanna 
Community College towards issues related to educational 
assessments in general and specifically towards issues 
related to the procetJs of assessment of institutional 
effectiveness as mandated by the State Council of Higher 
Education for Virginia. 

Rationale 

Because the ultimate success of any attempt to assess 
the effectiveness of an educational institution depends 
directly on the degree of cooperation and involvement of the 
faculty of that institution, it is critical for the 
leadership of the asseaement project to hav© an accurate 
picture of the views of the faculty regarding assessment and 
the assessment process. Ideally, the views of the faculty 
should be gauged at the beginning of the assessment process 
and then continuously monitored throughout the duration of 
the process. A knowledge of initial views of the faculty at 
the beginning of the asgjessment process will allow the 
leadership of the assessment project to plan an efficient 
strategy that will allow for and promote maximum faculty 
participation. The continuous nionitoring of faculty views 
during the assessment process will allow the leadership to 
continuously evaluate the effectiveness of th© asset^sment 
process in terms of faculty involvement. 
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Method 



In order to obtain a broad perspective of the actual 
views of the faculty toward assesament and the assessment 
process, an open-ended interview format was selected* it was 
felt that this type of interview format would allow the 
faculty members the opportunity to express themselves on a 
variety of issues related to assessment with a minimum of 
restrictions. No time limits were placed on the interviews. 
The interviews lasted anywhere from fortyfive minutes to an 
hour-and-a-half . The majority of the interviews took place 
in the office the person being interviewed. Every effort 
was made by the interviewer to foster a relaxed, informal 
atmosphere during the interviews. Four general questions 
relating to assessment are asked during the interview in. 
order to stimulate discussion* The discussion is not limited 
to the four questions, however. The four qut-stions are: 

What is your reaction to assessmpnt? 

What is your perception of Germanna students when 
they enter the College? 

What is your perception of what happens to students 
while they are at Germanna? 

What is your perception of what happens to students 
after they leave Germanna? 

All of the interviews were on a voluntary basis at the 
convenience of the person being interviewed. Before the 
interview, the person being interviewed was instructed that 
the notes taken during the interview would be held in 
strictest confidence and that no complete text from an 
interview would be mad© public. During the interview, the 
interviewer took handwritten notes on the observations 
offered by the person being interviewed. Allowances were 
made for "of f -the-record* comments by the person being 
interviewed* After the interview, the notes taken during the 
interview were typed up by the interviewer and then submitted 
to the person interviewed. A memorandum was attached to the 
interview notes that requested that the notes be reviewed and 
that any clarif icationa, additions or deletions be given to 
the interviewer* 

Initial Results 

The response of the faculty members who were interviewed 
waa very positive* No on© refused to be interviewed and. 
Judging from the comments during the interview, most faculty 
members appreciate the opportunity to make their views 
related to assessment known. 



1. 
2. 

3. 

4* 
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Concerning the dual purpose of the project, to obtain an 
over-all perspective of the actual views of the faculty at 
Germanna Community College towards issues related to 
educational assessments in general and specifically towards 
issues relating to the process of assessment of institutional 
effectiveness as mandated by the State Council of Higher 
Education for Virginia, the faculty members who have been 
interviewed have made a clear distinction between the two 
purposes* Regarding the first purpose, the faculty has 
expressed a strong interest in the concept of educational 
assessment and has indicated a willingness to work towards 
that end* However, many faculty members have expressed 
reservations with respect to the assessment guidelines 
offered by the State Council on Higher Education* A clear 
need was indicated by the survey for keeping faculty involved 
about the assessment process* As a result workshops and 
seminars will be conducted next year* In addition a followup 
survey will take place Spring 1990* 
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Five faculty from Germanna participated with faculty 
from Blue Ridge and Northern Virginia Community Colleges in 
discussions^ meetings and workshops concerning Critical 
Thinking. These activities are funded for the 1988 - 1990 
academic years. 

The purpose of this project is to address the need for 
improvement in student's critical thinking. The objectives 
include: 

Understanding of critical thinking 

Strategies for effective teaching of critical 
thinking 

Integration of critical thinking into courses and 
curricula. 



Critical Thinking 

The Critical Thinking Scholars developed methods for 
incorporating Critical Thinking skills within their specific 
disciplines and have planned a faculty workshop on Critical 
Thinking for the Fall 1989 semester. Five new scholars f>ave 
been selected for the second year of the project. The 
following report is a summary of the 1988-89 Critical 
Thinking Project at Germanna. 
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GERMANNA COMMUNITY COLLEGE 



CRITICAL THINKING PROJECT 
FIRST YEAR REPORT 
1988-1989 



The objectives of the project remain those listed in the 
proposal. The Critical Thinking project at Germanna has 
involved five faculty from a variety of disciplines (English 
and Reading, History, Psychology, Business Management, and 
Electronics) participating with Northern Virginia Community 
College and Blue Ridge Community College colleagues in 
developing their understanding of critical thinking and 
identifying strategies which lead to effective teaching of 
critical thinking within and across a variety of teaching 
contexts. Faculty have read about critical thinking, 
participated in three intercollegiate ''share experience" 
meetings, and attended two workshops, the first of which the 
faculty found to be more beneficial in terms of the 
anticipated outcomes^ i.e., increased knowledge of the 
pedagogical processes intrinsic to the successful teaching of 
critical thinking. Faculty have experimented with various 
pedagogical techniques and have described their experiences 
in papers subm^tted to the project coordinators as well as 
shared with alx the other scholars. As the first year of the 
project ends, the five Germanna faculty are ready to serve as 
mentors to five new scholars while they continue to 
incorporate critical thinking strategies in their own 
classrooms. The expected outcomes of the project are that 
through this "grassroot" effort, faculty will increasingly 
focus on identifying the processes of critical thinking in 
their classes and thai ultimately there will be a campus-wide 
dissemination of strategies for the teaching of critical 
thinking. 

The three "working" meetings held with thtr NOVA and Blue 
Ridge colleague© seemed most valuable in that the scholars 
shared critical thinking teaching strategies that they had 
implemented. The sharing of the participant's growth process 
with its inherent successes and frustrations contributed 
significantly to the project's intended outcome, the 
development of collegial relationships within and among 
curricular disciplines and colleges. 

In each discipline represented at Germanna, scholars 
have idt?ntified that as a result of their participation in 
this project, their focus for the students' education has 
expanded to include th' process of thinking in their 
curricula. One scholar planned for students to reflect on 
the process of how they acquire knowledge or problem solve, 
often requiring them to write reflection papers and conduct 
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"experiments'* that motivate the student to recognize 
alternative viewpoints. This scholar also employed a team 
testing approach that encouraged students to talk with one 
another and to exchange ideas. Interestingly, the scholar 
found the students highly motivated to learn for each other 
so that the team would perform well. 

In Business Law I and II, students gained experience 
identifying thinking skills using Robert Sternberg's 
three categories of thinking: the metacomponent (deciding 
and what-to-do next); the performance component (implementing 
the decision); and the knowledge acquisition component 
(learning new material). In his final report, the scholar 
states that "Adding the teaching of thinking skills to the 
law classes hes directly aided my students by: ....(helping) 
then^ to have a better understanding of business law and how 
to systematically apply the law to a set of facts; ... helped 
them to take a more active role as well as enjoying the 
course more; ...benefitted from the acquired knowledge 
regarding thinking skills and the increased ability to use 
these thinking skills in other courses. " 

A Conclusion shared by all scholars as a result of the 
first-year of the project is that faculty members need to 
make critical thinking part of their syllabus in their 
respective courses. One scholar writes, "(Critical thinking) 
must be removed from the hidden curriculum and made part of 
the course outline and become part of the expectations of the 
student. " 

Another scholar described increased emphasis on 
designing class projects around critical thinking criteria, 
giving students a clearer sense of task as an outcome of his 
participation in the critical thinking project. One scholar 
incorporated methodology learned at the first workshop in 
Political Science classes as well as in a new course for 
spring semester entitled Great Books. Another new course is 
planned by this scholar for fall semester^ Intellectual 
History^ implementing critical thinking teaching strategies. 

The five Germanna faculty participating in the first 
year of the critical thinking project taught over 500 
students enrolled in approximately thirty courses. 

Student Outcome Assessm3nt is central to the success of 
the critical thinking project. The Curriculum Committee's 
subcommittee on General Education^ chaired by Jane Ingalls, 
also the faculty liaison for the Critical Thinking Scholars, 
set out to identify Germanna 's definition and objectives for 
general education including the role of critical thinking. 
Richard Gossweiler, Chairman of the Curriculum Committee 
and critical thinking scholar, describes in his final paper 
for the project the work of the General Education 
Subcommittee in relation to tne teaching of critical thinking 
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skills. See Attachment A. The Assesement and Curriculum 
Committees have recommended to the Interim Dean of 
Instruction and Student Services the formation of an ad-hoc 
committee l^n General Education to develop a process of 
measuring t*he student outcomes of General Education at 
Germanna* 

The project has had the support of President Turnage and 
Interim Dean of Instruction and Student Services, Gilbert 
Colenian. They have encouraged the scholars by their 
continued interest in the project throughout the year and by 
their desire to see the work begun by the scholars 
disseminated throughout thr campus and systematically 
incorporated into the curricula. Each faculty member at 
Germanna has been invited to respond to the President's 
master plan survey which in part addresses the development of 
the general education components of the curricula to provide 
stu ients the process skills nf critical/analytical thinking, 
synthesis, integration, self -understanding, aesthetic 
appreciation, social responsibility and life-long or self- 
directed learning skills. Interim Dean Coleman has requested 
that the five first-year scholars plan a faculty workshop on 
critical thinking for the start of the fall semester 1989. 
Mr. Coleman has also identified the five new scholars for 
the second year of the project. Wi::h the appointment of Dr. 
Charles A. Sieracki to the position of Dean of Ir-^truction 
and Student Services effective July 1, 1989, the faculty are 
looking forward to his arrival on campus and to the leader- 
ship he brings to the faculty and staff. 

Enhancing faculty awareness campus-wide of the 
objectives of general education including the role of 
critical thinking is a goal for 1989-1990. The role of 
the Ad Hoc General Education Committee would be to develop a 
process of measuring student outcomes and develop an agenda 
for general education assessment activities for the next five 
years. One suggested activity for 1989-1990 would be a 
faculty survey of how the identified general education 
objectives are measured in their classes. The second-year 
scholars represent a diversity of disciplines: mathematics, 
social sciences, nursing, business management, and 
counseling. Campus-wide dissemination will be facilitated by 
the participation of the student service counselor, Jim 
Grigsby. The first-year scholars remain highly motivated and 
have expressed interest in having frequent informal faculty/ 
student service meetings throughout 1989-1990 to talk about 
teaching critical thinking and better serving our students. 
In addition, these first-year scholars will be mentors for 
the five new scholars, supporting and encouraging one 
another. 



This project 1^, in the words of one scholar, "(Opening 
doors) for discussion of critical thinking in the composition 
curriculum ....and interdisciplines as well." In general, the 
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scholars are discerning a clearer viev of general education 
and a better sense of the role of critical thinking in the 
college's curriculum. 
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CRITICAL THINKir^G SCHOLARS 

1939-1990 
GERMANNA COMMUNITY COLLEGE 



David L Fama, Assoc. Prof. - Mathematics 
P. O. Box 344 
Locust Grove^ Va. 22508 

Dale M. Featherston, Assoc. Prof. - Nursing 
1101 Stafford Avenue 
Fredericksburg, Va. 22401 

James A. Grigsby, Counselor 
Box 192 LOW 

Locust Grove^ Va. 22508 

Gerald D. Slusser, Assoc. Prof. - Business Management 
2607 Heritage Drive 
Culpeper, Va. 22701 

Joel C. Tate/ Professor - Social Sciences 
Rt. 1, Box 74 
Culpeper, Va. 22701 



Faculty Liaison: Jane R* Ingalls, Assist. Prof. -Nursing 203 

203 Lake Shore Drive 
Fredericksburg, Va. 22405 

Dean of Instruction and Student Services effective July 1, 
1989: Dr. Charles A. Sieracki 
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Attachment A 
Richard Gossweiier 



GERMANNA COMMUNITY COLLEGE 
CRITICAL THINKING SKILLS AND ASSESSMENT 

At the Fall Semester In-Service Faculty Workshop 
Meetings, it was the consensus of The Germanna Community 
College faculty that Critical/Reflective Thinking should be 
an attribute which axl graduates should possess. Thus both 
the Assessment and Curriculum Committees began to study how 
this could be accomplished. A Sub-Committee of the Curriculum 
Committee chaired by Jane Ingalls, the faculty liaison for 
the Critical Thinking Scholars, was formed to examine the 
objectives of General Education at Germanna including the 
role of critical thinking. 

Simultaneously a survey was conducted "to determ:-ne the 
faculty's willingness to include critical/reflective thinking 
as a desired goal for all degree programs. " The results were 
positive with the r^ajority of faculty agreeing that critical 
thinking should be included in selected courses required for 
an Associate Degree. 

The Subcommittee on General Education held a number of 
open meetings concerning the role of critical thinking as a 
specific objective in the general education requirements at 
Germanna. The Sub-Committee presented a draft proposal to the 
Assessment Committee, and this proposal will now be acted 
upon by the Curriculum Committee. The proposal includes 
critical thinking as a component of the College's General 
Education requirements. It particularly addresses the role of 
critical thinking in defining personal values and relating 
personal values to those of other persons and other cultures. 
The draft proposal stipulates that upon completion of the 
General Education Requirements, the student must be able to 
address a variety of problems, select or create solutions to 
problems and implement solutions. Specifically the student 
must be able to: 

Be an independent learner. 
Define the problems to be solved. 

Seek the information needed to solve the problem. 
Think creatively in developing a solution, and 
Make logical inferences based on assumptions. 

How these objectives will be assessed hes not yet been 
determined. It is presently the consensus of the Critical 
Thinking Scholars that "the best of all possible worlds" 
would be a specific course or unit in Critical Thinking 
Skills taught to all students ( perhaps as part of 
Orientation) with the skills then being reinforced in other 
classes with particular cencern being placed on 
transferability of the skills. All of the Critical Thinking 
Scholars are teaching Critical Thinking Skills in specific 
courses in their disciplines which include Science, Social 
Science, Business, Nursing and the Humanities. An analysis of 
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Attachment A 
Richard Gossweiler 



those outcomes and particularly the ability to assess those 
outcomes will have a direct bearing on the role Critical 
Thinking will play in the college's Assessment Plan. 
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11- AgSggg^gHT SISERIHa CQHHITTEE 



The Assessment Steering Committee was formed and met 
initially on October 29, 1988. This committee included the 
following individuals : 

John Adams, Adjunct Faculty Member 

Randy Beckham, Faculty Senate President 

Gil Coleman, Acting Dean of Instruction 

Peggy Cocke, Chair, for Learning Resources Committee 

Don Frank, Business Faculty 

Rich Gossweiler, Chair, for Curriculum Committee 
Hortense Hinton, Director of Student 

Development Services 
Crystal Jones, Staff Association President 
Jane Ingalls, Nursing Faculty 
Russ Lloyd, Chair. Business Division 
Sally Nelson, Chair. Humanities, Social Sciences, 

and Developmental Studies 
John Petro, Student Government Representative 
Donna Prideaux, Chair. Student Development Committee 
Bill Rhodes, Acting Chair. Math, Science and Nursing 
Pat Shrader, Director of Continuing Education 
Bob Sherwood, Chair. Faculty Affairs Committee 
Howard Ward, Chair. Institutional Research Committee 
Gayie Wolfe, Assessment Coordinator 

The committee was formed to oversee the assessment 
process at Germanna anc' as a forum for discussion and 
communication regarding assessment. The current year at 
Germanna was a transitional one in that as a part of VCCS we 
had changed from a quarter to a semeste?r system; we had 
created and filled two new positions. Director of Student 
Services and Chairperson for Humanities^ Social Sciences and 
Developmental Studies; and we were in the process of hiring a 
new Dean of Instruction. Additionally^ Germanna is in a 
period of enrollment growth which has added to the workload 
of administrators, faculty, and staff. As a result, 
assessment procedures were delayed until the Assessment 
Steering Committee was formed. 

The previous areas were addressed by the Assessment 
Steering Committee in conjunction with various other faculty 
and committees at Germanna. The Assessment Steering 
Committee will continue to oversee the assessment process at 
Germanna during the 1989-90 academic year. During that time 
it will evaluate both its role and the role of the Assessment 
Coordinator and will make recommendations as necessary to 
ensure that assessment continues in a manner that is useful 
and congruent with the goals and values of the college. 
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